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Roger C. Sullivan High School 
General Overview 

 
 
Roger C. Sullivan High School is a public neighborhood high school in Rogers Park, on the North side of the city of 
Chicago, and is part of Chicago Public Schools. Sullivan serves over 670 scholars from a wide variety of cultures, 
ethnicities, and religions. As of the 2018-2019 school year, Sullivan’s student body is 40% African American, 35% 
Latino/Hispanic, 17% Asian, and 7% White. 46% of Sullivan’s current scholars are English Language Learners, and 
they speak 52 languages. Furthermore, 94% of the Sullivan population is considered low income and over 23% of 
Sullivan scholars receive special education services. 
 
Sullivan is an incredibly diverse school culturally, but it also supports a diverse range of abilities, interests, and 
experience levels in its students. Therefore, there is an urgent need for individualized instruction across all 
departments and grade levels within the building. To begin meeting these needs, Sullivan currently has 92 total staff 
members, 50 of whom are teachers, as well as numerous partnerships and programs working to offer personalized 
support both during and after school. Sullivan also has three separate academic tracks that offer personalized, real 
world learning opportunities for our scholars: a Business and Finance Academy and a Health Science Academy, 
both part of CTE, as well as an International Academy. Sullivan also hosts a Low Incidence Disability Cluster 
Program and a Refugee Newcomer Center that provides additional resources and services to refugee students, 
particularly those in the ESL program. 
 
As for partnerships, a number of external organizations provide supports for the Sullivan community and all 
stakeholders. For instance, Sullivan has partnered with CPS’ Office of Family and Community Engagement to create 
our Parent University. Parent University creates and implements systems that will provide parents and the 
community greater capacity to become more involved with the school to provide the greatest possible outcomes for 
our students. Sullivan is also partnered with Umoja, an organization that builds a web of dynamic relationships that 
brings together schools, families, and community partners to bridge the gap between the talents and ambitions of 
low-income youth and the resources they need to thrive. Umoja currently supports a seminar curriculum focused on 
SEL skills for three out of four grade levels at Sullivan, the Peace Room which is a space designed to implement 
restorative justice practices, as well as training culture team members, post-secondary planning, and freshman on 
track (FOT) endeavors in the school.  
 
Sullivan also has three Embarc classes; Embarc is a non-profit organization that provides Sullivan with curriculum 
and a program that students complete their sophomore, junior, and senior year of high school. The Embarc program 
is rooted in providing students with goal setting work, post-secondary planning, real-world experiential learning field 
trips, and networking opportunities. To support the ninth grade students further, AmeriCorps’ City Year works closely 
with the ninth grade team to create a smooth transition from Elementary to High School. An additional SEL 
partnership is with Youth Guidance’s “Becoming A Man” (BAM) program. BAM uses mentoring, role-playing, and 
group exercises to give students practice for impulse control and emotional self-regulation. BAM mentors aid in 
raising student aspirations for the future and help participants develop a sense of personal responsibility for their 
lives as well as the world around them.  
 
Our final partnership is with our Heartland/CVS Health Clinic, which is part of a nationwide pilot for a different kind of 
school clinic—one that is focused on supporting academic endeavors by focusing on proactive care. Our clinic’s 
work is built on preventive measures; for example, every student who has received medical consent undergoes a full 
mental health risk assessment. In addition, the clinic provides sports physicals; vaccinations; treatment for minor 
injuries and illnesses; individual, family, and group counseling; vision screenings; health education; nutrition 
counseling; reproductive health services; psychiatric services; and substance abuse counseling. Many of our staff 
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members have also benefited from the clinic’s care, and their presence has helped improve the schools’ image with 
the community as well.  
 
Sullivan’s core values are family, integrity, service and tenacity. With these values in mind, Sullivan’s approach to 
discipline is rooted in restorative justice, and there is also a push for more authentic integration of SEL practices into 
instruction. As a family-focused school, we seek to build empathy in our students so they are better able to relate to 
one another and more motivated to positively impact their communities. As an integrity-focused school, we seek to 
build a stronger culture for learning, where students are intrinsically motivated and in control of their own learning. As 
a service-focused school, we seek to help our students learn about issues in their communities and around the 
world, and work collaboratively to solve those issues to the best of their ability. And, as a tenacity-focused school, we 
seek to develop more grit in our students and to build more opportunities for mastery and growth to keep students 
motivated.  
 
While a great many innovations have been implemented at Sullivan in the past five years, Sullivan’s staff remains 
dedicated to the journey to provide a quality education for ALL scholars. Now that we have revised our vision and 
mission to lead the way, we have integrated them into everything we do—emblazoning them on every agenda and 
making sure that every move we make is aligned with both of them. Our next step in that mission is to provide a 
personalized learning experience for all scholars—an experience that is Learner Connected, Learner Focused, 
Learner Led, and Learner Demonstrated. 
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Blueprint 
  

I. Statement of Innovation/Mission/Vision/Core Values/Targets 
 

Statement of Innovation:  
 
Sullivan High School provides scholars with the learning environment, opportunities, and skills to become 
compassionate, critical, lifelong learners. Teachers partner with scholars and families to set goals based on scholar’s 
individualized academic and social emotional needs and interests. Teachers guide scholars along individualized 
instructional and social emotional pathways, providing them the tools they need to access learning, empower them to 
make healthy positive choices, assess their needs, and determine the next steps toward meeting their goals. 
Teachers and staff members provide scholars with constant opportunities to reflect on learning, interests, growth 
areas, and celebrations-both inside and outside the classroom. Through the personalized setting Sullivan Scholars 
will become the drivers of their own success, not only in their education, but in their lives.  
 

Core Values 
Family, Integrity, Service, and Tenacity 

 
Vision 

Sullivan High School is committed to preparing lifelong learners to be empathetic and innovative thinkers who 
serve the global community in pursuit of equity and justice.  

 
Mission 

We, the Sullivan community, are driven to implement a personalized, standards-based curriculum that prepares              
all learners for real-world, postsecondary success. We strive to create a positive, supportive learning environment               
that nurtures independence and critical thinking in our students, while we guide them towards postsecondary               
success. 

 
Sullivan Targets 

➔ The Sullivan community will teach and support students and staff to use personalized learning and social 
emotional learning competencies as well as restorative practices necessary to succeed in high school, 
college, career and life. 

➔ The Sullivan community will support students to master academic standards giving them the tools to 
critically think and attain 3.0 or greater GPA for the school year. 

➔ The Sullivan community will strive to improve the Rogers Park community by learning about issues beyond 
our walls and build capacity within ourselves to better our neighborhood.  

➔ The Sullivan community will support students in developing a postsecondary plan that they are proud of 
and can implement when they graduate from Sullivan. 
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II. Challenges, Gaps, and Innovations 
 
Problem Statement: Current Sullivan scholars are not performing at levels that will ensure they are college 
and career ready by the time they leave the building, as evidenced by their performance on standardized 
assessments and their rate of retention (or lack thereof) in post-secondary institutions. We have identified the root 
cause of this problem: the learning at Sullivan is not personalized to each scholar’s academic and social emotional 
needs, so students are not receiving the instruction they need to grow.  
 
We have identified personalized learning as the answer to the problem—but there are three gaps that must be 
bridged before personalized learning can spread in the building. 
 
Gap 1: Building facilities and schedules do not foster personalized learning at the 
present time.  
 
Challenge: Many spaces at Sullivan (namely classrooms) are very traditional and do not naturally lend themselves 
for personalized learning to happen in the space. This is because teachers do not have the materials or space to 
provide differentiated seating or sectioning of the classroom for workshopping based on needs of the students, both 
of which are necessary elements for personalizing learning. Moreover, scheduling and room availability issues have 
made it difficult for teachers to either stay in the same room all day or only share rooms with someone also doing 
personalized learning. Furthermore, providing more flexibility in student scheduling is necessary for personalization 
and for successful MTSS interventions, which our students need—but our current scheduling protocols focus on 
scheduling around teacher meetings, not student needs. Sullivan recognizes that students need to be in spaces that 
cultivate learning and curiosity at targeted times throughout the day to ensure their success, so changes are 
necessary.  
 
Innovation: Moving forward, Sullivan will work on better utilizing the common spaces in the building, adding 
furniture to allow for small groups to take place in the hallways and foyers. This includes re-allocating spaces 
currently used for offices as common spaces for students to use on a daily basis. We will also continue expanding 
the number of classrooms that have ordered various furniture pieces to provide more flexible seating options, as well 
as acquiring some fidget toys to help students focus better. Furthermore, the goal will be for scheduling to be more 
student-centered—rather than teacher-centered, as it is now—so that there are more opportunities for electives, 
independent study, internships, cross-curricular work, and intervention and enrichment blocks. In addition, 
scheduling will focus on ensuring that ALL students have access to spaces that are personalized, including diverse 
learners.  
 
Gap 2: Building staff struggles with capacity around personalization, relationships 
building, and collaboration.  
 
Challenge: Sullivan teachers’ will and skill levels are highly varied with respect to personalization, SEL 
implementation, and co-planning—all essential components of our work moving forward. Some teachers have been 
provided years of training through the LEAP program; others have been continuously coached; others have been 
exposed to these initiatives but have not yet been implementing it into their instruction due to a variety of reasons; 
others are new to Sullivan and have not yet had the opportunity to begin learning about personalized learning. 
Moreover, support staff has been largely been excluded from the training received by teachers around these areas, 
so they are not yet ready to support the work that teachers are striving to do in their spaces.  
 
Innovation: Sullivan will rethink scheduling in order to allow more time for purposeful collaboration between 
teachers, and the meetings for collaboration will include guided work time so that teachers have the opportunity to 
learn together and practice their new skills in a safe setting. Both a PL and a Technology coach will be hired in order 
to support the expansion of PL practices and the integration of the 1:1 technology into our classrooms. These 
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coaches will provide both one-on-one support to staff members as well as professional development sessions 
around specific practices and/or products to the whole staff. They will also be responsible for developing and 
implementing action plans that support faithful implementation of the practices for which they are responsible. For 
example, the PL coach would look at the blueprint outcomes to select one, then develop and implement a specific 
plan to reach that outcome with the help of the GLT/MTSS leads.  
 
Sullivan’s core departments have also been working on creating general scope and sequence documents to guide 
their practice, rooting their work in standards that must be mastered before progression can occur—an important first 
step as we begin looking towards mastery-based grading—so this work will now move to other course teams to 
implement the literacy competencies as well as develop their own. We will also implement accountabilibuddies, so 
that all staff members have a partner to support them in the practice and implementation of personalized learning. 
We will also have guidelines around the accountabilibuddies and collaboration in general; it will be important for staff 
to know that the process must include co-planning, feedback and revision cycles, and observations in order to refine 
implementation. In addition, Sullivan will begin explicitly including and communicating to support staff what is 
happening in the classrooms and developing training for them so they may best support our work moving forward. 
 
Gap 3: Students are coming in to Sullivan significantly behind in grade-level 
appropriate skills in all areas (academically, executively, socially/emotionally). 
 
Challenge: Sullivan scholars are entering Sullivan with their reading skills around an 840 Lexile level on average. 
Moreover, their NWEA scores indicate that less than 5% of incoming ninth grade students meeting the Reading, 
Writing, and Math Benchmarks. Many students entering Sullivan have also been identified as at-risk, so they also 
need additional SEL support in order to be able to succeed in their new setting. Furthermore, our specialized 
programs (such as the Refugee Newcomer Center and the Low-Incidence Disability Cluster) include students who 
arrive with profound needs and require specialized supports.  
 
Innovation: Sullivan will commit to a faithful implementation of MTSS in order to meet these varied needs. We will 
begin by improving our Tier 1 procedures across the building in both academic and SEL settings. To this effect, 
departments will be working on building course scope and sequence documents that include both academic and SEL 
standards to ensure faithful implementation and a strong framework that will be enriched/supported by data. 
Furthermore, GLT leads will receive MTSS onboarding training to ensure fidelity of implementation and to prepare 
them for their new dual role as GLT/MTSS leads, in which they will be supporting their teams in implementing MTSS 
by providing strong Tier 1 instruction and implementing Tier 2 and 3 interventions.  
 
Academically, we will increase differentiation of both materials and assignments based on available data, as well as 
collaborate with our partners and colleagues providing the math and reading interventions to Tier 2 and Tier 3 
students to best support them in our spaces. In terms of SEL, we will ensure that our Graduate at Graduation (our 
eight essential SEL competencies) are present in all spaces as Tier 1 instruction, as well as collaborate with the 
seminar teachers to ensure that all teachers are supporting the seminar’s curriculum to build social emotional 
success with further collaboration between the tier 2 and tier 3 supports including the Behavioral Health Team and 
BAM program. Over the course of this work, teachers will also begin exploring mastery-based grading to deepen the 
personalization of instruction for our students.  
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III. Goals 
 
Non-Negotiables for Success  
It is our hope that every scholar will leave Sullivan with compassion, cultural awareness, and the critical thinking 
skills necessary for everyday life. Scholars must then graduate from Sullivan with the academic, functional, and 
social-emotional skills needed to experience success in adulthood. Over their time at Sullivan, scholars will take full 
ownership of their academic and social emotional achievement through self-assessment, reflection, and tracking of 
their own learning so they may be ready to apply those skills when they leave Sullivan. To create this environment, 
these are our non-negotiables for success: 
 

● Teachers will embed a learner-focused approach into unit plans based on student needs. (Learner Focused) 
● Teachers will use an MTSS approach to look at and respond to student data. (Learner Focused) 
● Teachers will involve student choice in all unit plans, which will allow student to have more agency over their 

learning. (Learner Led) 
● Teachers will embed SEL competencies into unit plans in order to provide students with the skills they need 

to be successful, empathetic citizens of our world. (Learner Focused) 
● Sullivan spaces will be transformed so teachers have a greater capacity to create environments where 

learners can find their own place and pace. (Learner Demonstrated)  
● Sullivan teachers will ensure that class materials and experiences will connect to the real world. (Learner 

Connected) 
● Teachers will allow time and space for authentic student to student collaboration both within the confines of 

the class period and outside of it. (Learner Connected) 
 

 Social Emotional Benchmarks 

Current Data 
(March 2019) 2019- 2020 2020-2021 2021-2022 Long-Term 

Goal 
Approximately 46% of 
scholars currently have 
a year-long SEL 
course in their 
schedule. It jumps up 
to around 73% if we 
include the semester- 
long junior seminar. 

≥50% of scholars will 
have an intentional 
SEL course built into 
their schedule to 
support the building 
of social emotional 
skills.  

≥60% of scholars 
will have an 
intentional SEL 
course built into 
their schedule to 
support the building 
of social emotional 
skills. 

≥75% of scholars 
will have an 
intentional SEL 
course built into 
their schedule to 
support the 
building of social 
emotional skills. 

All Sullivan Scholars 
will have been 
intentionally taught 
social emotional 
skills in a year-long 
classroom 
environment. 

Approximately 90% of 
ninth grade students 
have been able to 
identify the Grad at 
Grad objectives 
successfully in their 
work in classrooms. It 
has not been done 
systematically in the 
other grade levels.  

≥80% of scholars will 
be able identify the 
Grad at Grad 
objectives for each 
quarter and recognize 
how those skills are 
manifested in a given 
assignment. 

≥85% of scholars 
will be able identify 
the Grad at Grad 
objectives for each 
quarter and 
recognize how those 
skills are manifested 
in a given 
assignment.  

≥90% of scholars 
will be able identify 
the Grad at Grad 
objectives for each 
quarter and 
recognize how 
those skills are 
manifested in a 
given assignment. 

Sullivan will 
implement systems 
to track progress 
towards SEL 
competencies in 
Grad at Grad 
format. This will help 
Sullivan Scholars 
develop the 
functional skills 
needed to succeed 
in their 
post-secondary 

Ninth grade students 
have been 

≥30% of scholars and 
teachers will 

≥50% of scholars 
and teachers will 

≥90% of scholars 
and teachers will 
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conferencing with their 
seminar teacher 
formally (and other 
teachers informally) 
about their Grad at 
Grad goal progress. 
Some monitoring has 
been happening in 
senior and junior 
seminar as well, 
although it has not 
necessarily been 
explicitly tied to Grad 
at Grad. It has not 
been done 
systematically in the 
other grade levels.  

conference and 
collaborate to monitor 
progress toward Grad 
at Grad objectives. 

conference and 
collaborate to 
monitor progress 
toward Grad at Grad 
objectives. 

conference and 
collaborate to 
monitor progress 
toward Grad at 
Grad objectives.  

lives. 

Ninth grade students 
have begun setting 
quarterly goals based 
on Grad at Grad. It has 
not been done 
systematically in the 
other grade levels.  

≥30% of Sullivan 
Scholars will be able 
to self select, monitor, 
and assess their 
mastery of Grad at 
Grad objectives with 
fidelity. 

≥40% of Sullivan 
Scholars will be able 
to self select, 
monitor, and assess 
their mastery of 
Grad at Grad 
objectives with 
fidelity. 

≥80% of Sullivan 
Scholars will be 
able to self select, 
monitor, and 
assess their 
mastery of Grad at 
Grad objectives 
with fidelity. 

Academic Benchmarks 

Current Data 
(March 2019) 2019- 2020 2020-2021 2021-2022 Long-Term 

Goal 
In the 2017-2018 
school year, 55% of 
Sullivan scholars 
showed growth Fall to 
Spring, with the 
highest growth (70%) 
in the Class of 2021 
(the pilot class). 

≥60% of scholars will 
meet Fall to Spring 
growth targets. 

≥65% of scholars 
will meet Fall to 
Spring growth 
targets. 

≥70% of scholars 
will meet Fall to 
Spring growth 
targets. 

 
 
 
 

Sullivan Scholars 
will be prepared to 
go to and through 

the college, 
university, or career 
preparation program 

of their choice, 
receiving and 
maintaining 

scholarships and 
growth along the 

way. 

In the 2017-2019 
school year, 20.2% of 
scholars met or 
exceeded 
English/Reading and 
Math Benchmarks for 
College Readiness.  

≥25% of scholars will 
meet or exceed 
English, Reading, 
and Math 
Benchmarks. 

≥30% of scholars 
will meet or exceed 
English, Reading, 
and Math 
Benchmarks. 

≥35% of scholars 
will meet or 
exceed English, 
Reading, and Math 
Benchmarks. 

61% of Class of 2022 
scholars and 48% 
Class of 2021 scholars 
(in personalized 

≥65% of scholars will 
have a 3.0 in all 
personalized courses. 

≥70% of scholars 
have a 3.0 in all 
personalized 
courses. 

≥75% of scholars 
have a 3.0 in all 
personalized 
courses. 
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classrooms) had a 3.0 
at the first semester of 
this year. 

Class of 2021 scholars 
grew 2.4 grade levels 
over the 2017-2018 
school year 
(approximately 25% of 
total scholars). Class 
of 2022 scholars are 
on pace to match that 
growth; EOY results 
for growth 
measurement will be 
known to us in June.  

≥30% of scholars will 
grow at least 1 grade 
level per year in 
reading (Fall to 
Spring).  

≥45% of scholars 
will grow at least 1 
grade level per year 
in reading 
(Fall to Spring). 

≥60% of scholars 
will grow at least 1 
grade level per 
year in reading 
(Fall to Spring). 

Non-Academic Benchmarks 

Current Data 
(March 2019) 2019- 2020 2020-2021 2021-2022 Long-Term 

Goal 

Scholars currently 
have an 87% Daily 
Attendance Rate with 
85% On-Time Arrival.  

Scholars will maintain 
a 89% Daily 
Attendance Rate with 
80% On-Time Arrival. 

Scholars will 
maintain a 90% 
Daily Attendance 
Rate with 84% 
On-Time Arrival. 

Scholars will 
maintain a 91% 
Daily Attendance 
Rate with 87% 
On-Time Arrival. 

Sullivan Scholars 
are present and on 
time to maximize 

learning. 

85.5% of senior 
scholars have currently 
applied to “match” 
schools; full plans for 
each scholar will be 
finalized after Decision 
Day on May 1st. 

≥70% of senior 
scholars will have a 
“match” or “reach” 
postsecondary plan in 
place upon 
graduation day. 

≥80% of senior 
scholars will have a 
“match” or “reach” 
postsecondary plan 
in place upon 
graduation day. 

≥90% of senior 
scholars will have 
a “match” or 
“reach” 
postsecondary 
plan in place upon 
graduation day. 

Sullivan Scholars 
are creating realistic 
long term plans for 

their future success.  

Staff and School Benchmarks 

Current Data 
(March 2019) 2019- 2020 2020-2021 2021-2022 Long-Term 

Goal 

A small pilot team 
(approximately 13% of 
faculty) has been 
working on 
mastery-based grading 
so far, and an 
additional 4% of staff 
have used some of 
those rubrics in their 
practice this year. 

≥20% of faculty will 
implement common 
standards-based 
rubrics for literacy in 
order to 
introduce/develop 
mastery-based 
grading.  

≥50% of faculty will 
implement common 
standards-based 
rubrics for literacy in 
order to 
introduce/develop 
mastery-based 
grading. 

≥70% of faculty 
will implement 
common 
standards-based 
rubrics for literacy 
in order to 
introduce/develop 
mastery-based 
grading. 

Sullivan staff will 
understand and 
implement Mastery- 
Based Grading, 
Personalized 
Learning, and Grad 
at Grad Objectives 
in order to drive 
student academic 
and social emotional 
growth and 
engagement. 
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Approximately 30% 
can verbalize the Grad 
at Grad competencies, 
but only about 15% are 
currently integrating 
them into their 
curriculum since we 
only began this 
initiative last October. 

≥50% of staff will be 
able to explain the 
Grad at Grad 
standards and 
directly integrate 
them into curriculum. 

≥70% of staff will be 
able to explain the 
Grad at Grad 
standards and 
directly integrate 
them into 
curriculum. 

≥90% of staff will 
be able to explain 
the Grad at Grad 
standards and 
directly integrate 
them into 
curriculum. 

 
 

The approximately 
33% of staff that has 
received personalized 
learning training is able 
to verbalize the 
principles of 
personalized learning. 

≥50% of staff will be 
able to verbalize the 
principles of 
personalized 
learning. 

≥75% of staff will be 
able to verbalize the 
principles of 
personalized 
learning. 

≥100% of staff will 
be able to 
verbalize the 
principles of 
personalized 
learning. 

Around 20% of the 
staff is currently 
implementing 
personalized learning 
practices in their 
spaces. 

≥30% of staff will use 
the LEAP 
personalized learning 
framework during 
planning, delivery, 
and assessment of 
lessons. 

≥60% of staff will 
use the LEAP 
personalized 
learning framework 
during planning, 
delivery, and 
assessment of 
lessons. 

≥90% of staff will 
use the LEAP 
personalized 
learning 
framework during 
planning, delivery, 
and assessment of 
lessons. 

The ninth grade 
teachers have been 
participating in PLCs to 
implement PL, and 
some have begun 
exploring MBG as well. 

All 9th and 10th 
Grade Core Content 
Teachers will 
participate in 
grade-specific PLCs 
implementing PL and 
SEL in their practice 
as well as exploring 
MBG. 

All Core Content 
Teachers will 
participate in PLCs 
with a focus on 
implementing PL 
and SEL in their 
practice as well as 
exploring MBG. 

All Teachers will 
participate in PLCs 
with a focus on 
implementing PL 
and SEL in their 
practice as well as 
exploring MBG. 
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IV. Pilot Team Members 
 

Initial Pilot Team 

Name Position/Grade 

Leiram Henderson 9th Grade English Teacher and Grade Level Co-Lead; Pilot Lead 

Angela Aviles 9th Grade Social Studies Teacher and Grade Level Co-Lead 

Cynthia Cruz 9th Grade English and History/ DL Teacher 

Luke Murphy 9th Grade Science Teacher and Science Department Chair 

Eleanor McMahon 9th Grade Math Teacher 

Hanan Almiladi Assistant Principal 

Matthew Fasana Assistant Principal 

Chad Adams-Thomas Principal 

 

Phase 2 Piloting Team 

Name Position/Grade 

Dayna Heller 10th Grade English/DL Teacher and Grade Level Co-Lead 

Latrise Muhammad 10th Grade DL Math and Grade Level Co-Lead 

Gregory Zagorski 10th Grade Math Teacher 

Anne Gifford 10th Grade DL Teacher 

Khaleb Straight 10th Grade History Teacher 

Katerina Kiriazopoulos 10th Grade Science Teacher 

Annie Munz 10th Grade English Teacher 

 

Team Meeting Structure/Schedule 

Who?  Date Location Purpose 

9th Grade Pilot Team GLT Period, once a week 
(Tuesdays 7th Period) 

Room 234 Planning and Prepping 

10th Grade Pilot Team GLT Period, once a week 
(Tuesdays 5th Period) 

Room 237 Planning and Prepping 

9th & 10th Grade Pairs Department time, Biweekly Variable by Pair Mentoring 

9th and 11th GLT Lead 
Pairs 

Department Time, Biweekly Variable by Pair Mentoring 
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V. Design Anchors Overview 
 

Design Anchors (Essential Questions Used to Drive ALL Areas of Planning and Reflection)  
(Added in to ALL UBd Templates and REACH Conversations) 

 
1. Is this responsive to our students’ current needs? (Learner Focused) 
2. Does this help students develop and practice empathy? (Learner Focused) 
3. Does this allow for student choice? (Learner Led) 
4. Are we finding space for learners to move at their own pace? (Learner Demonstrated)  
5. Is this connected to the real world? (Learner Connected) 
6. Have we allowed time and space for collaboration? (Learner Connected) 
7. Does this give students the opportunity to innovate? (Learner Connected) 

 

Learner-Focused 
 

Personalized Learning Profiles 
At Sullivan High School each scholar in the 9th and 10th grade has a personalized, learner-focused profile that 
allows teachers to create innovative and responsive materials. Staff and students will also be able to use these 
profiles in order to track progress. The focus will be on the whole-child approach and will allow each scholar to have 
all of their needs met. 
 
Current State: Currently scholar information is stored in a large Google spreadsheet. Information on that 
document includes Student Name, Preferred Name, Languages Spoken, Diverse Learner Status, Instructional 
Reading Level, Multiple Intelligence Type, Learning Style, Classroom Interventions and Accommodations, five SEL 
interest questions, and class schedule. This document is used regularly by the 9th grade teachers to drive planning 
and instruction. 10th grade teachers have inherited the previous year’s profile and updated it/built their own. 11th 
grade team leads have built their own profiles as well. 
 
Moving Forward: Sullivan currently is working with Epiphany Learning in order to create centralized profiles for 
all students. This interface will allow students access to their own data to better allow them to track their growth. 
Sullivan’s Instructional Leadership Team will also be developing and implementing professional development to 
support teachers in using these profiles in meaningful ways. We will also continue looking into ways to further 
customize the profiles on Epiphany so that they include all the information we need—either by integrating the 
information there or by having supplementary materials.  

 
Interventions 

Current State: Based on incoming data, including NWEA scores, our 9th graders are placed in intervention 
classes and programs. For example, thirty-four 9th graders are in math lab class run by SAGA and seventy-five 9th 
and 10th grade students are reading intervention classes with Read 180 and System 44 curriculums. We also offer 
teacher led tutoring during lunch periods and after school. Students are able to take advantage of meeting with City 
Year tutors during lunch periods and after school as well, and several classes have intervention periods for further 
support. 
 
Moving Forward: We want to continue these supportive relationships with SAGA, City Year, and the reading 
programs for our 9th and 10th graders. We also want to modify our schedule to build in time for all grade levels to 
have intervention blocks or enrichment blocks based on individual student needs. We will set up a uniform system to 
monitor student progress in both reading and math, and social emotional learning. We also need to ensure that Tier 
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1 supports are being universally applied, which will involve further training alongside our partners to ensure fidelity of 
implementation on a school-wide level. 

Learner-Connected 
 

Real World Learning 
Current State: Our 9th grade team has implemented an interdisciplinary project called the “World Repair Project.” 
The project gives students the opportunity to identify a problem with our world and utilize the skills they have built 
throughout the year to research, design, build, and present their thesis to the Sullivan community and guests. Our 
CTE program focuses on providing our scholars with opportunities for health and business related certifications and 
internships. Sullivan’s partnership with Umoja provides students with opportunities for individualized, post-secondary 
planning as well as developing the skills and tools for SEL mastery. Embarc provides students with social 
experiences or “journeys” that give students insight into unique cultural experiences as well as postsecondary and 
career options.  
 
Moving Forward: It is vital that real-world learning and experiences are embedded more within daily classroom 
instruction and tethered to our student needs. As we continue our work using this blueprint, teachers will gain 
capacity in creating unit plans/lessons that involve observing, producing, and/or critiquing real-world products in 
addition to providing students with experiences that will provide community connections such as Service Learning 
Trips or connected field trips—such as Maker Day with Schools that Can. Sullivan will curate their partnerships and 
experiences based around student need. This necessitates adding or removing partnerships using student data 
(specifically SEL or academic need).  

 

Learner-Led 
 

Choice Menus 
Current State: Choice Menus (See Appendices E, G, and H) have been used in a number of the classrooms that 
have been actively implementing PL into their planning. At this point, most menus only include a few choices and are 
only implemented for a few sections of a unit (such as assessment). There are also no cohesive templates that the 
school has built and shared.  
 
Moving Forward: As the PL work becomes more commonplace, each grade level will create, edit, and share 
choice menus so that students are familiar with how to engage with the process of choosing their path. Teachers will 
also work to curate menus that are culturally responsive and leveled appropriately so all students have equitable 
access to the learning paths. 
 

SOLES 
Current State: Self-Organized Learning Environments are 50 minute projects that happen in a single class 
period. Students are expected to answer a single question such as “What would happen if all the rivers in the world 
dried up?” or “Would you trust an AI to drop an atomic bomb?”. Questions should be open-ended. Students work in 
small groups (3-4) to create a hypothesis, research specific evidence to support their hypothesis, create a visual 
presentation, and finally present their findings to the class in the last 10 minutes. These mini projects allow students 
to work collaboratively towards a common goal. These mini projects are currently happening in 9th, 10th grade, and 
11th grade Humanities classrooms. 
 
Moving Forward: These small projects will begin to move into math classrooms, science classrooms, and 
elective classrooms. Furthermore, teachers will receive more training on how to best facilitate these projects, and 
exemplars per content area will be curated to serve as resources for other teachers. 
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Leveled Work Stations 
Current State: In select classrooms, teachers are differentiating or tiering tasks, homework, and lessons based on 
a learning scale that is aligned to the common core state and SEL standards. Students are able to choose their need 
for the day and work on that specific level/skill. Students are expected to eventually master all of the material, but are 
able to move at their own pace.  
 
Moving Forward: Although this is pivotal for each teacher to engage with, standards should be set and aligned for 
what each level is and what it looks like for the students. A cohesive system of leveled work would mean that 
students can move from class to class and immediately recognize which level of work they should be engaging with 
based on their own needs. This work along with much of the other work around grade-level alignment will be 
performed in GLTs. 
 

Self-Assessment/Reflection 
Current State: In 9th grade, students are reflecting and/or journaling about their learning connected to learning 
goals in all of their core classes. Once students have reflected on their progress, they set goals for themselves that 
are skill or content-based. Students are self-assessing and tracking their progress regularly as they receive 
feedback. In addition, 11th grade students in both Civics and English complete an aligned “Learning Behavior 
Rubric” to reflect on their work from the week and set a goal for the next week. In their English class, they also 
complete pre/post assessment trackers based on I Can Statements at both their individual Lexile level and the 
standard 11th grade Lexile level for each unit. In senior seminar 12th grade students use the Panorama survey 3 
times a year, plus so weekly self reflections around the Grad at Grad and their post secondary plan. 
 
Moving Forward: Student self-progress monitoring will be built into curricula school-wide as unit plans are built 
around PL with an SEL focus (especially around identity in quarter 1). The format of the self-assessment will also be 
more aligned in the 9th grade spaces as materials become more cohesive and streamlined through co-planning and 
sharing of materials. Self Assessments will also being to added in to 10th and 12th grade spaces. 11th grade 
students will also being to take the Panorama Survey in their Junior Seminar courses.  
 

Project-Based Learning 
Current State: In select gen-ed and co-taught classes, performance tasks are being implemented as formative or 
summative assessments. Each project is aligned to content and common core standards, involves real-world 
learning, embeds self-reflection and other SEL competencies, and provides multiple choices for either product or 
process.  
 
Moving Forward: As all departments begin to roll out UbD unit plans, more authentic, real-world performance 
tasks will become commonplace around Sullivan. Teachers will be developing through professional readings, 
coaching, and peer-review. This work is being given time during department meetings and will continue to increase 
will and skill around authentic project-based learning in all Sullivan spaces. Students will be able to understand the 
purpose of their work and how it connects to life outside the four walls of our building. 
 

Student Conferencing 
Current State: 9th grade core teachers have created a system for students to check in with a mentor teacher 
once-a-month to discuss goal setting based around mastery in SEL and academic competencies. Students also 
meet with their Seminar teacher once-a-week to do a dilemma consultancy and identify action steps that will lead to 
growth. These conversations are largely backed by teacher-provided data points but do engage the students’ input. 
 
Moving Forward: Sullivan’s other grade levels will begin to implement and track student conferences. These 
conferences will be based on specific SEL and academic data. Students will begin to be the drivers of these 
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conversations, bringing in their own evidence of mastery and setting/tracking their goals independently with minimal 
guidance from supporting teachers.  
 
 

Learner-Demonstrated 
 

Capstone Projects 
Current State: The 9th grade team hosts a Quarter 4 “World Repair” capstone project. This cross curricular 
capstone assess students on mastery of skills in each content area that they have been working on all year. 
Scholars are asked to identify a problem in the world that they feel is important, determine the root causes of the 
issue, examine and explain the effects of the problem, and determine the effectiveness of current solutions. Students 
then propose a specific thing they can do to have a positive effect. Students work in a flexible schedule format for 
four weeks to prepare for a public showcase in the last two weeks of school. They are responsible for creating a 
pitch, visual component, and speech/presentations, as well as preparing to answer any audience/visitor questions.  
 
Moving Forward: Sullivan’s 10th and 11th grade teams will be developing their own end of year capstone. The 
9th grade team will be continuing the World Repair project while ramping up the preparation for the showcase. 9th 
grade students will be taken on 3 service learning trips (Feed My Starving Children, Share Our Souls, Loyola, ETC) 
during 3rd Quarter in order to more deeply expose and connect them to global issues. Students will also take part in 
a “Maker Day” during their solutions brainstorming with professionals linked to their research topics (Doctors without 
Borders, Water Reclamation Professionals, City Planners, ETC) to help them brainstorm and create realistic and 
powerful solutions for the problems they identify. Students will also have the opportunity to go to Bitspace to produce 
parts of their product and have a hands-on learning experience. 
 

Project-Based Learning  
Current State: In 9th grade science classes, as well as in seminar classes and elective/specials classes, a 
performance task is being implemented as a summative assessment at the end of each quarter. Each project is 
aligned to specific content and common core standards, involves real-world learning, embeds self-reflection and 
other SEL competencies as well as provides multiple choices for either product or process. Additionally, at the 9th 
grade, math and science teachers are beginning to co-plan in order to provide more interdisciplinary, STEM 
components into these projects.  
 
Moving Forward: The end of quarter projects will be implemented into more 10th grade spaces as the 
personalized learning coaching cycles continue and as teachers become more comfortable with collaborating and 
building unit plans with a summative performance task.  
 

Mastery-Based Grading 
At Sullivan High School, each teacher in the Humanities Department will have access to common, standards-based 
mastery scales/rubrics. These rubrics allow teachers and students alike to focus on mastery rather than an arbitrary 
point value for their grade. It creates a deeper level of feedback for students and allows them to track their own 
progress, as well as create and monitor their own goals for continuous improvement. 
 
Current State: Several teachers across the staff are partially implementing Mastery Based Grading using 
skill-based content standards and our SEL Grad at Grad standards. There is also a pilot team, supported by a grant 
through the Chicago Foundation for Education, that meets regularly to discuss mastery-based grading and support 
each other throughout this process. This form of grading is largely self-selected, teacher driven and there is no 
consistent school-wide or discipline-wide rubric or protocol for how it will translate to a numeric grade-scale. 
 
Moving Forward: Each department will begin to create (or utilize from other departments) rubrics that align to 
their specific standards while beginning to implement the Grad at Grad rubrics within their own spaces. There is a 
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singular Grad at Grad rubric that will eventually be used school wide to align conversations with students about their 
progress towards these outcomes (see appendix D). Additionally, students will begin to self assess their own 
mastery and drive mastery pathway discussions.  
 

Flexible Learning Environments 
 
Current State: Flexible seating is currently happening in select classrooms, mainly the pilot teachers’ spaces. 
Furniture in these rooms include trapezoid shaped tables that can be configured in a variety of ways, cushions for 
floor seating, as well as other options for seating around the rooms. Students are able to choose the best location to 
work based on their needs that day. Some classes are outfitted with “Calm Classroom”  locations where students 
can take brain breaks or implement calming techniques in between work. In addition, some classrooms are 
connected by common doors making collaboration across subjects and teachers more impactful. 
 
Moving Forward: As Sullivan moves into the next year there is the intention to provide more classrooms with 
flexible seating options. (Especially at the Junior level as they move into their pilot year.) Sullivan is also committed 
to utilizing our common spaces more by creating dedicated spaces in hallways/entryways for personalized small 
group learning. Sullivan is also brainstorming ways to create larger common spaces to use as supplemental learning 
spaces. In classrooms stations/centers will be incorporated in everyday instruction. 
 
 

Phase 2 Piloting Reflections 
 

1. We have embedded PL practices into our own curricula and observing success to varying degrees. However 
the team still feels inundated with the workload as pilot team and as constant learners of this process. 

a. As a team, we have learned a great deal and leaned on each other a great deal. We need to now 
focus on building capacity within others of the building in order to help us move the school forward. As 
such, we are mentoring and coaching our PL peer counterparts (in the 10th grade) as well as 
providing all staff with PD around PL and our sustainability plan in forthcoming years.  
 

2. Tech-based interventions were one of the most successful parts of implementation as measured by our 
spring PSAT data as well as students’ performance on their final assessments.  

a. The ability to personalize learning and gather data is facilitated so much easier using technology 
(such as the Newsela platform) that our team is trying hard to figure out how to utilize our tech tools 
more often and with more fidelity. 

b. 9th grade students showed an average of 2 grade levels of reading growth and had over 75% growth 
on the reading section of the PSAT. 
 

3. The “check-ins” in core classes that were a large part of one of our cycles were a struggle to maintain. The 
logistics need more planning and the process needs to be more fluid within our spaces. We hope to build 
capacity with respect to this in the upcoming year.  

a. Our plan for academic check-ins are to embed them into our “Fix-your-life Fridays” when teachers and 
students are given more autonomy to complete work, demonstrate mastery, or work on a rigorous 
challenge task. 

b. Check-ins that were happening in Freshman Seminar were successful. They happened weekly and 
we are hoping to use the information and structure to inform our continued rollout in core classes. 
 

4. We feel that the Capstone Project was an immense success story for PL. We needed a task that showcased 
work around PL, critical thinking, real-world learning, and PBL and thus designed the Capstone Project from 
scratch. The feedback from the staff and students gave us (and the rest of the school) some solid evidence 
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that our practices are working (the kids were proud and taking charge of their learning) and that creating 
meaningful, interdisciplinary projects is a feasible, worthwhile endeavor for our teachers to build. 

 
 

VI. Narratives 
 

Context: A Day in the Life of a Sullivan Scholar  
 

Joana arrives to school knowing what her day will look like and that she has the capacity to alter her day as 
long as she advocates for herself. She enters the building and is greeted by Sullivan Security who have developed a 
relationship with Joana over the past year partially through informal interactions with Joana but also by viewing her 
student profile and learning that she is interested in nursing, cartooning, and anime. A security guard asks her in 
passing if she has drawn anything recently and gives Joana some encouraging words to get the day started right.  

 
Joana gets breakfast and moves to her first period classes, her humanities block. She begins by opening her 

Chromebook to check her own student profile to remind herself of goals she has set for the week and for the 
quarter/semester. She might also add or modify daily goals, particularly if she is in the middle of a project. She then 
begins to work on her personalized grammar or reading intervention, depending on the day. For her next station, she 
will work with her pod to discuss the main ideas from the leveled readings on their topic that they have read, 
extracting evidence from the text to use as support for their ideas. During her humanities block, Joana’s advisor 
teacher will perform a quick academic check where they will touch base with Joana and go through a protocol with a 
few questions about Joana’s academic goals and what support she needs in order to move forward. 

 
Joana moves from humanities to her STEM classes, one of which is across the hall from the other. After 

reviewing her goals for this class, she begins to research for a project on cancer cell growth. Her task is to work with 
two other peers to design a model that shows both graphically and physically the exponential growth of the cancer in 
addition to explaining why cancer arises in the first place. The team has already created a graph showing 
exponential growth and so her team is working in the science room at this time to build their model. One of her 
partners is advocating for some clay from the teacher and another is trying to find some simple images to serve as 
the basis of their model. 

 
Joana then moves to lunch. She eats, then moves to leave the lunchroom to show a pass to security staff 

because she has previously advocated to a security member the desire to use one of the innovative hallway spaces. 
Joana selected to sit in the hallways close to her STEM block classroom in case she needs to step into the 
classroom and ask one of her teachers a question about the project. 

 
In her next class, Seminar, Joana again brings up her profile with the intent of updating her personal profile’s 

SEL section, as she now feels confident with advocating for herself and has added in evidence of this mastery. She 
will now add in a second goal of demonstrating resilience. Once she updates the profile, she moves on to the 
academic section of the profile and realizes that she has some new evidence of supporting a claim with relevant 
evidence from both her STEM and humanities classes. She then sets to work on that. Joana’s seminar teacher ends 
the last portion of class by facilitating and moving forward the familiar discussion of determining how this particular 
seminar class can better their community by identifying how they can best serve Rogers Park with a unique class 
project. 

 
Joana’s gym class is next. Her teacher greets the students and gives them a choice menu of which type of 

exercise or game they can perform. After Joana and her classmates are given time to make their choice, the teacher 
then prompts the students to make some connections to their other classes by supporting a claim that “exercise can 
help the mind as well as the muscles.” Students then get into groups, use their tech to research the claim, then 
exercise with this in mind. By the end of the class, each group will present their research and what they felt before 
and after they exercise with this claim in mind. 
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After gym, Joana has art class, which is her favorite. Her teacher begins with providing the claim that “art and 

self-expression can add to a project in a way that nothing else can” and prompts the class to consider their current 
projects in other spaces to determine if this claim is valid. Joana is excited to compile evidence about how she can 
use art and self-expression to create a model of cancer that will be both engaging and inspire others to learn about 
the process. The teacher then prompts the students to continue to work on their personal perspective projects. 
Joana gets her sketchbook out and loves that the teacher promotes her own art by allowing Joana to embed her own 
cartoons in to the class assignments. As art is her last period, her teacher (along with all other teachers in the 
school) prompts the students to access their profile and update their mastery evidence, reflect upon the day, and 
determine what work is necessary to perform beyond Sullivan’s walls once the bell rings.  

 
Joana enjoys going to clubs and the City Year room after school. If she feels like she needs more academic 

supports, she knows that City Year tutoring is available and the corps members have the resources and knowledge 
she needs as they are all a part of her classes and work with her teachers. If Joana feels comfortable with her 
grades, then she will move to one of the clubs that she identified in her profile as one she she would enjoy and 
benefit from.  

 
As Joana leaves Sullivan, she says goodbye to the security staff and feels a sense of belonging as she 

knows that the staff there are interested and invested in who she is and who she will become.  
 
 

Context: A Day in the Life of a Sullivan Teacher 
 

Mr. Yang is a 9th grade science teacher. He arrives to school to prep for his classes by reviewing his 
objectives for the day and by making modifications based on formative data he collected the previous day. He also 
reviews the data he has recorded in his gradebook. He has grouped the students into 3 different groups: those who 
are meeting the learning objectives, those who are exceeding the learning objectives, and those who need more 
practice and possible one-on-one instruction. He has adjusted his groups for the day accordingly. In addition, he 
sends electronic messages to some students with feedback from the day before, and for the rest, who are more 
responsive to in-person contact he notes on his clipboard to talk to them during class.  
 

He finds his co-teacher, the learning specialist in his room, to make sure that his modified groupings are also 
meeting the needs of students with special learning accommodations. He ends up making a few adjustments based 
on her feedback, which makes him feel confident that they day will be more productive. As the students filter in, he 
greets students at the door. He is deeply familiar with the learning goals and personal backgrounds of his students, 
and he has a systematic way to organize and record this information: their learning profiles. He prompts his first 
period to get out their profiles to check their goals for the week and set their own daily goals in addition to making 
sure they know their daily schedule.  
 

 Mr. Yang then finds his STEM counterpart, Mrs. Fischer, to ensure that she is ready to begin opening up the 
doors so the students can flow from one class to the other as needed. They discuss their plans for the day which 
both come from unit plans that were backward designed using departmental scopes and sequences. After the 
consensus to get the project started, each teacher prompts the students to begin working on their projects. This 
allows students to get into their designated groups and move to a space ideal for their learning style and project 
needs. During this time, the two teachers are taking notes on which students need coaching or redirecting so they 
can share this information with the students or with each other (whichever is necessary).  

 
Once the students are settled, both teachers quickly share and swap notes to then support each group 

intentionally by giving immediate, written feedback to each group of students based on where they are at and what 
they feel is a weak component of their project. The teachers also remind students in each group to be mindful of how 
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they could also be gathering evidence for their daily, weekly, and semester-long goals (both academic and SEL) set 
up in their profiles.  

 
 
 
 
The teachers finally redirect each group with a familiar signal to let students know it is time to set goals for 

what to do next on their project so they can have an easy reminder of what to work on when they next open the 
assignment. The class wraps up with a self-assessment based on personalized rubrics that the students designed at 
the beginning of the project based on their SEL needs. Each student grades himself/herself and the teachers come 
around to gather that data and have meaningful conversations with students around those self-assessments.  

 
After Mr. Yang’s first block period, he has a department meeting. The meeting is around norming skill 

templates for Tier 2 instruction and the department chair goes through some sample templates to use with the intent 
on getting department feedback to personalize it for Sullivan’s students. During the meeting, there is also time given 
for teachers to set their own personalized goals, and the department chair also does a quick whip-around to check in 
to make sure that each teacher is improving their practice with Sullivan’s PL design anchors in mind. This is also a 
time for teachers to get feedback from their department as they share out some practices. Additionally, teachers 
have the option to opt out of the whip around if they would rather check in with their department chair at a later time 
because they don’t feel comfortable yet sharing their PL practices. This flexibility allows for a more personalized 
approach to department meeting times for teachers. 

 
Mr. Yang has lunch next and this is followed by his second block of teaching and his co-planning period. Mr. 

Yang is in a rhythm for his STEM class as he is performing the same project-based, cooperative learning that 
happened earlier in the day, and also has the support of a diverse learner teacher who helps Mr. Yang provide 
accommodations and interventions for students based on their needs. The two teachers communicate about 
students on a daily basis and work together to ensure that all students have their needs met based on IEP 
requirements as well as by checking in with students and observing their profiles.  
 

Mr. Yang’s next period is a co-planning period scheduled with Mrs. Fischer. The two peers use this time to 
reflect on the day, talk about student needs and self-assess whether or not each student is being supported. This 
time is also used to continue their work of co-planning the next unit or modifying this upcoming unit based on the 
needs of the students. Because the adults have been meeting once a week, every week, the two adults have built a 
lot of trust with each other. They have also completed several personality and learning style assessments that have 
allowed their co-teacher to know about them on a more personal level, continuing the idea of personalization with 
teachers as well as students. Thus, neither has a problem being vulnerable about their own lessons or asking 
questions about how they can improve their practice. This serves to build stronger, more cohesive STEM units in the 
best interest of the students.  

  
Mr. Yang’s next class is AP biology. He is actively trying to personalize and build an AP curriculum and at the 

moment is only providing choice menus and differentiated pacing for many of his students. Because he knows he 
needs more time and support in creating a more robust PL curriculum, Mr. Yang has been reaching out to his PL 
mentor in the hopes of getting some fresh ideas about how to work PL into such a large curriculum with a 
culminating standardized test. 

 
On Wednesdays, Mr. Yang and other teachers meet for grade level meetings. These meetings are 

after-school based on the flex-time scheduling and consist of a rhythm involving PL check-ins, cohesion of 
grade-wide norms (for grading, language, etc.), discussions of students (especially those in tiers 2 and 3 and how we 
are intervening in our spaces), and other logistical concerns that naturally fit in grade level meetings.  

 
As the day winds to a close, Mr. Yang takes the evidence from his classes, organizes it, and begins to 

determine the next steps for each class, typing his feedback into gradebook or into the student profile platform for 
specific students to use for the following day. Mr. Yang is responsive to the student data and works to find any 
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interventions or materials for which students have demonstrated a need. Mr. Yang leaves the building for the day 
confident that he is doing all he can to best serve every student that he works for. 

 
 
 
 

A day in the life of any Sullivan teacher would feel similar to Mr. Yang’s day. All teachers would feel 
supported, encouraged, and inspired to create rigorous and interesting curriculum. All teachers would have strong 
Tier One instruction that is horzonitonally and vertically aligned. Department and Grade Level team meetings would 
have uniform materials that reflect the strong MTSS system put into place. Diverse learner teachers and general 
education teachers would work as a team, because both voices would be equally valued in the planning, instruction, 
and reflection process. Classrooms would be open for teachers and administrators to walk in and out of each others 
rooms to provide celebrations and brainstorm solutions to problems. Teachers would have varied and interesting 
days because of their variety of teaching styles. Teachers would move throughout the room often and have strong 
and equitable classroom management. Teaching teams would dedicate their shared free period to reflect on daily 
student data (DDI-exit tickets), determine next steps (reteach, pre-teach, move on, etc.), and prepare for next day 
(print necessary materials, finalize PPT slides, organize talking rotations and ownership of the instruction, and 
anticipate individual student needs per period). All teachers, like Mr. Yang, would feel like necessary and important 
members of a team reaching for a goal. 
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VII. System Elements 
 

Theory of Learning 
Students learn best when their needs are met and they feel they belong. We know students are learning when 
authentic (practical, real world) products are created and they are engaging in academic discussions and endeavors. 
If we are responsive to their needs, then students will engage and grow. In order to learn, students must feel valued 
and validated. In order to learn, students need supports that are responsive to them and their needs.  
 

Assessment Strategy 
 
Current Structure: Student assessment is currently teacher dependent—many teachers use formative and 
summative assessments and build units following Understanding by Design principles; however, there are 
inconsistencies in the implementation of standards-based lesson planning and assessments. Furthermore, there are 
a variety of assessment tools currently being used such as quizzes, tests, exit slips, and projects with no real 
guidelines or criteria established at the department level for consistency. 
 
Plans for Change: Assessments will be moving in a more multi-modal direction, with multiple opportunities and 
options to show mastery of their content standards. Diagnostic assessments will take place before new content and 
skills begin, in order to guide teacher planning and adjustments throughout. Moreover, students will be setting 
weekly goals based on learning targets, with formative assessments occurring 2-3 times a week to inform instruction 
and provide data for students to self-reflect on their growth and performance. To facilitate weekly check-ins with 
students about their SEL and academic goals, student-facing mastery trackers will be developed and offered to 
students to support them. As a school, we will be looking for evidence of differentiated/leveled work and 
assessments for learners—and for the students to be able to verbalize why that assignment/assessment is a good fit 
for them. This shift to more student ownership will also enable us to frame conversations about class performance as 
conversations about mastery and growth rather than about which assignments are missing or what their numerical 
grade is. The use of standardized scales to assess both academic and SEL outcomes would also support that, 
particularly as it will improve our data quality.  
 
Rationale for Change: Competency based grading and skills based assessments would be consistent with the 
personalized learning model and will ensure that teachers are using the common core standards, NGSS standards, 
WIDA standards, and SEL competencies for lesson planning and there will be alignments between classroom 
instruction and student performance. 
 
 

School Culture 
 
Current Structure: Sullivan’s SEL instruction starts with “Connections Week,” where there is no academic work but 
rather each classroom is focused on SEL/Grad at Grad competencies. During the course of the year, there is also 
explicit teaching of Grad at Grad competencies through three distinct programs. In the 9th grade, it happens in 
Freshman Seminar and for 12th graders it happens in Senior Seminar. For 11th grade, it is integrated in 
Civics/Junior Seminar and the 10th graders receive push in support from our counselors into their English classes. In 
many classes, students are often self assessing themselves on mastery of these skills. In addition we are have been 
working with district SEL specialists to provide PD to increase the fidelity in which our teachers seamlessly integrate 
academic and SEL standards. 
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Furthermore, Umoja staff in the Peace Room provide coaching to staff on how to facilitate restorative practices. To 
this effect, Umoja staff works with teachers on how to facilitate community building circles in the classroom through 
modeling and co-facilitating. Also, Umoja staff coaches Security, Deans and other support staff on how to facilitate 
restorative practices independently through modeling, coaching conversations, feedback, and providing helpful 
guides and resources. Because of this ongoing work, many staff now know how to facilitate restorative practices 
effectively (this is an ongoing training on individual teacher’s schedule). 
 
In addition to onsite support, teachers, security, and support staff are encouraged to attend PD trainings off site 
focused on restorative practices either through CPS or through a community partnership with Umoja. Moreover, our 
use of restorative practices aligns with the Grad at Grad competencies that will be explicitly taught in classrooms. 
 
A Culture Leadership Team was formed to help integrate social emotional learning schoolwide and to deliver 
personalized professional development to teachers based on their current understanding and implementation in the 
classroom. This team met to plan school wide initiatives around attendance, celebrations and revamping the 
discipline flowchart during the 2017-2018 school year. The team has also now developed subcommittees to address 
specific needs such as the development of lessons to teach Grad at Grad competencies and exemplars of how to 
integrate SEL instruction and assessment into content areas.  
 
Plans for Change:  
With the rewriting of the mission and vision and the adoption of Grad at Grad, the Culture Leadership Team will shift 
to align to this work and support students and teachers in a personalized way to achieve those outcomes. The team 
will be divided into four subcommittees: professional development for staff, explicit teaching of social emotional 
learning, restorative discipline practices and attendance. Each of these committees will be charged with tiering 
supports for staff and students to personalize based on their understanding of the Grad at Grad competencies in 
each of these areas. Each of the four subcommittees will be owned by a counselor based on their individual 
expertise and interest in order to influence school culture throughout the building. 
 
As a part of this change, students will be also be surveyed at the beginning of the year to have a better 
understanding of their personalized interests and what struggles and celebrations they have had to start the year. 
This information will be used to help teachers personalize lessons and build relationships with students. Then at the 
semester, the Culture Leadership Team, Instructional Leadership Team, Grade Level Teams and security and 
support staff will analyze relevant data from first semester to plan an intensive Connections Week to kick off second 
semester based on individualized student needs.  
 
Rationale for Change: 
Relationships are at the center of our building and creating a strong culture is what leads to both academic and 
social emotional success. Having a strong Culture Leadership Team will allow stakeholders to analyze relevant data, 
personalize supports for students and teachers, and build systems and structures so that we may be responsive to 
the needs of the school. Collecting data early and throughout the year will allow for intensive multi-tiered systems of 
support to be utilized at all levels. 
 

Community Engagement 
 
Current Structure: Sullivan's approach to SEL has many interrelated components. First, we partner with Umoja 
Student Development Corporation in order to bring a comprehensive seminar curriculum to all of our freshmen and 
most of our juniors and seniors. This daily, for credit, class helps students to envision their future and put an 
actionable plan in place to reach their postsecondary goals while giving them a space to learn and practice skills to 
build their social-emotional intelligence. Secondly, Umoja also has helped us to build a restorative culture in the 
Sullivan community through a Peace Room. In that space, students and staff work to build community and solve 
problems in a way that recognizes both sides of an issue and helps to repair harm.  
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Moreover, traditionally focused academic and SEL interventions include: City Year academic and behavior tutoring; 
City Year Student Work Center (available to students both after-school and during their lunch periods); Embarc 
aimed at expanding students’ academic perspectives, professional prospects, cultural depth, team building and 
organizational interventions in support of both academic and SEL objectives.  
 
 
 
The school partners with the community to support students’ social and emotional development. These include 
Heartland Health Centers for primary health and mental health needs. Adolescent Board Certified Psychiatrist and a 
Licensed Clinical Social Worker provide mental health assessments of all students, psychiatric care, and brief 
treatment interventions. Alternatives, Inc. provides clinical counseling and substance abuse treatment in the school 
and in their offices. Trilogy Behavioral Healthcare provides in home and in office treatment to students affected by 
severe psychiatric diagnoses focusing on psychosis.  
 
Furthermore, Loyola Community and Family Services provides clinical counseling to meet students behavioral and 
emotional needs. Services are provided in the school or in the office. Umoja provides curriculum and staff support to 
address social emotional needs of students and leadership in facilitating peace circles for students and the school 
community to successfully resolve conflict. The Life of a Child provides support, education, and referrals to students 
who are pregnant or parenting. Becoming a Man has joined the network of community stakeholders to provide 
services in the school to help young men develop leadership skills and social and emotional maturity. Similarly, Step 
Up is the female partner group dedicated to same skills.  
 
NAMI of Chicago (National Alliance for Mental Illness), pushes into the school multiple times per year to help bring 
awareness to our students about Mental Health Issues. Usually presented to all the freshmen in a year, but has 
presented to all our students at least once throughout the partnership. All these services are integrated and 
coordinated by the school's Behavioral health Team, which has been successfully functioning for five years.  
 
The non for profit, Friends of Sullivan and The Rogers Park Builders Group (https://rpbg.org/) worked with Sullivan 
and the ESL team to create a Thanksgiving celebration that staff and all students were able to take part in. As they 
help support many initiatives that help create community about and within Sullivan, this was particularly powerful in 
promoting the diversity and inclusiveness in our school.  
 
Parent Outreach: Parent University is to provide parents/community with experiences intended to support a new 
outlook on education and the learning process that will transfer into positive outcomes for our students.  
 
CPS Parent Universities and Engagement Centers are designed to support the District's five principles of parent and 
community engagement:  
 

● Principle One: Provide opportunities for parents and community to engage in the learning process.  
● Principle Two: Provide opportunities for parents and community to be active participants in the education of 

our students. 
● Principle Three: Design programs that encourage parents and community to pursue extended growth 

opportunities. 
● Principle Four: Create an environment for parents and community that provides access to needed services 

and resources. 
● Principle Five: Develop systems for parents and community to have clear communication with the school 

district, providing access to system-wide initiatives and current practices. 
 
Plans for Change: Sullivan leadership will have intentional meetings over the summer with all our partners and how 
they can support our work around our Non-Negotiables and the Design Anchors. Each partner will be able to align 
their work with the work being done in the school and the classroom. For example, Umoja will start to provide unit 
plans in partnership with our Umoja teachers that are allow students to engage with the material and data in more 
personal ways. Parent University will create workshops that teach parents what PL is and how they can support their 
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students at home. City Year will be asked to create individual plans for students on their focus list and create 
individual goals for these students, with reports being generated for monthly meetings with schools.  
 
Rationale for Change: We believe that if teachers and students are receiving support, using language consistent 
with classroom and PL practices, PL will become an integrated part of Sullivan’s culture. We also believe that by 
placing the expectations of PL on our partners, we will be able to better align our resources to community partners 
that match our needs.  
 

Schedules and Routines 
 
Current Structure: Sullivan’s 9th grade team has adjusted schedules to include at least 2-3 adults in all spaces. 
This schedule was created to reduce the teacher/student ratio in order to better assist facilitation of personalization 
so that we can meet the needs of all learners. Most rooms include a Content Specialist, Learning Specialist, and a 
City Year Core Member. Ninth grade English and History have moved forward with creating a more integrated 
Humanities curriculum. Those have been scheduled back-to-back in order to provide more flexibility (such as a 
teacher keeping the students for a block of time rather than just a period). This intentional scheduling benefits 
students as well. Students are able to receive extended time on tests, assignments, and collect or catch up on 
missed work. Providing time for collaboration was also a priority in scheduling, as was providing ample prep time at 
the end of the day in order for teachers to be able to process data and prepare for the next day.  
 
Furthermore, built-in collaboration periods include time for departments, grade-levels, and grade-specific pilot teams 
to meet. In order to integrate more SEL into our PL practice, all ninth graders will have Freshman Seminar, and 
some seminar strategies/resources will be moved up to the tenth grade as support. Each grade level team (9th and 
10th) have a shared prep to have weekly pilot team meetings. Each team has one or more leads that are working to 
further personalize PL training for the teacher teams based on their needs. Henderson and Aviles are also being 
released for one period each day to observe classes, support teachers in lesson planning to implement PL, provide 
feedback, and serve as accountability checks for targeted strategies teachers request support in. As an MTSS Tier 1 
support, students’ schedules will respond to the fact that many students need a heavier core academic load in the 
morning and more physical opportunities in the afternoon. Furthermore, expanding the Humanities block to the upper 
grade levels will provide an opportunity to revise curricula in order to increase rigor and cultural responsiveness. 
Long term, the plan is to create STEM blocks that mimic the Humanities block and continue the conversations 
around culturally-responsive and rigorous interdisciplinary work.  
 
Plans for Change: We will begin by creating “artificial” blocks during the school day for humanities courses in all 
grades (i.e. students that have English I during first period would then have World Studies during second period and 
vice versa). We would also be shifting to an early release day once a week (Wednesday or Thursday) and utilizing 
flex professional development time to provide work time for departments three weeks a month. Grade level teams 
would continue meeting during a common prep period every week, and the second principal-directed prep period 
would be used for the aforementioned co-planning sessions and/or accountabilibuddy check-ins. Eventually, that 
second principal-directed prep period would become PLC time.  

 
Rationale for Change: First of all, moving department time to a space outside of the daily schedule creates more 
flexibility in scheduling for students and also reduces the need for large department-only spaces—the 
aforementioned office spaces we want to repurpose. Furthermore, the creation of humanities blocks allows for 
cross-curricular real-world learning to happen in the extended time, particularly by opening the time for richer 
student-to-student discussion when the blocks are used for the whole time. The creation of interdisciplinary blocks 
also requires co-teachers/cross-curricular pairs to have matching schedules, which allows them to have dedicated 
planning time together—this means more time to do grading and planning, but also more opportunities for learning 
and working around DDI, PL, and MTSS. Eventually, as the blocks are further expanded, this would also open the 
door for PLCs to form, as well as for the Instructional Leadership Team (ILT) to either meet as a whole group during 
the school day or meet in subcommittees. Aside from allowing department time, the flex time after release on the 
early release day might also be used as a space for restorative justice conversations/interventions for students that 
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are struggling to adjust to Sullivan’s culture, which could be facilitated by the Peace Room and/or Culture Leadership 
Team. 
 
 
 
 

Post-Secondary Planning 
 
Current Structure: Postsecondary work has historically been siloed, with the majority of the responsibility falling on 
the counseling team and the Umoja SEL Specialist in the building. All seniors and most freshmen engage in a 
seminar class with specific curriculum that is geared towards having students learn social emotional skills in order to 
help them be successful in college, career and life. This curriculum focuses on workforce readiness, along with goal 
setting and helping students to overcome challenges. Before the 2018-2019 school year, there were two counselors 
to support this work with one focusing on juniors and seniors, while the other supported freshmen and sophomores. 
There has also been a Social Emotional Learning Specialist from Umoja for the past five years to support the 
counselors and the seminar classes. The school has many postsecondary resources included but not limited to the 
Umoja, Youth Job Center, CCC Navigator, and Embarc, but much of the work was done independently. Each senior 
completes a written concrete postsecondary plan and meets with a counselor to review that plan before the end of 
the school year. 
 
Plans for Change: With the rewriting of the mission and vision, postsecondary work has been put at the forefront 
through the Grad at Grad initiative. The plan for change is for postsecondary work to be integrated at all grade levels 
through seminar and counselor and teacher led mini lessons, especially targeting sophomores who historically have 
been without support. There is also an addition of Junior Seminar this year, with every student taking a half year of 
seminar second semester. In addition to the seminar classes, we are utilizing extra support personal from OLCE to 
engage students in the ESL program who cannot benefit from Senior/Freshman Seminars. With the addition of two 
new counselors, post-secondary planning will look very different this year and in the future. Each counselor now 
heads a grade level, but according to best practice, the counselors have students at all grade levels on their 
caseload. The counseling team continues to meet each week to do global planning and create systems and 
structures for the team to be effective and to develop their comprehensive school counseling program incorporating 
the ASCA domains, especially the college and career domain. In addition, to ensure school wide collaboration, we 
will now be re-creating a PLT to support the postsecondary work at a schoolwide. With the new initiative around 
Learn. Plan. Succeed., seniors will engage in working on their concrete postsecondary plan throughout the school 
year in seminar classes. They will have the opportunity to check in with multiple adults (teachers, counselors, outside 
partners) about this plan before their final review and upload at the end of the year. This plan enables teachers to 
understand student goals, enabling teachers to build relevant and personalized learning experiences.  
 
Rationale for Change: For the past few years, the grade levels have been able to do postsecondary work at grade 
level team meetings, but with the focus on personalized learning and with professional development needed for 
teachers, postsecondary work cannot be the sole focus of these meetings but should continue to influence long term 
outcomes for our students. The Postsecondary Leadership Team will be able to disseminate information about 
student’s plans and their progress towards their goals in order to influence curriculum and supports for students. 
There is a lot of really good work being done at Sullivan but much of it is being accomplished in siloes by just a few 
people. This change is needed in order for all staff to understand that they are a part of the postsecondary process 
and that they are responsible for student outcomes and supporting the personalization of lessons based on student’s 
goals for their future. 
 

Staff Roles and Development Plan 
 
Current Structure: For the purpose of meeting Sullivan students’ needs, we will be implementing MTSS for ALL 
students within the building. Tier 1 supports will be provided for all students in the building. MTSS Coordinator 
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positions (one each for SEL and Academic) have been created in each grade. These coordinators are responsible 
for driving professional learning within grade levels. We held PD at the start of the school year around general 
personalization and differentiation practices. We also held a mini “bootcamp” training session before school began to 
more deeply train the 10th grade teachers and the grade level MTSS leads. These leads are going to be furthering 
the learning of their teams. They are responsible for driving discussions around PL classroom examples, how to 
collect data and use collected data to drive instruction, dilemma consultancies, and best teaching practices.  
 
Grade-level MTSS coordinators will also schedule additional trainings with Kevin Russell and Nilu Rezai, work 
alongside department teams to design PL lessons, train and support teachers in DDI strategies, execute 
observations, provide feedback as well as general accountability, and supports for PL implementation. For the ninth 
grade in particular, Henderson and Aviles are also acting as PL coaches. They have been released for one period 
each day to observe classes, support teachers in lesson planning to implement PL, provide feedback, and serve as 
accountability checks for targeted strategies teachers request support in.  
 
Plans for Change:  In our shift to personalized learning of the last two years we have realized that teachers leading 
teachers learning is the most powerful way to increase adult learning. We hope to empower teacher leaders at each 
grade level to lead the professional development work of the staff around personalized learning. This core belief is 
also embedded in the idea that adults learn more in a learning community (PLC). As each pilot member and 
MTSS/team lead continues to build capacity with respect PL and as we work to build a flexible schedule that allows 
for staff to self-select their own development through a PLC, we will continue to coach teachers, share practices, and 
empower teachers to find spaces where they develop leadership.  
 
Leadership at Sullivan has happened in pockets for various reasons. Some teachers have simply reached out as 
they desire to do more for our community and others have been empowered through initiatives or professional 
groups. The creation of PLCs (professional learning communities) as per our proposed schedule change (in addition 
to very intentionally asking and surveying staff each year if they wish to take on specific leadership roles) will be 
embedded in our plans for change. As we continue to allow our staff to be empowered with agency and voice, we 
are confident that new leadership will happen naturally and we feel that this models appropriate PL for teachers as 
well as all staff to emulate in their own spaces. 
 
Each department is also empowered with a release day each quarter. This is to provide each department member 
the time and space to vertically align their curricula, share practices, and design materials that are appropriate both 
for the content and based on the needs of our student body. The bulk of the staff’s professional time together will 
exist in grade level teams and so we felt that it would be vital for each department to have the space and time each 
quarter to develop cohesive materials together during release days. 
 
The PL and MTSS work will take an immense amount of work: both in prototyping, implementation, and iteration. As 
such, we will need to put cycles of learning in place with coaches and mentees in order to create and effectively 
progress monitor PL practices and MTSS interventions. As such, we recognized that Sullivan needs a standardized 
protocol for this work as coaching and mentoring is a large component of creating a sustainable plan.  
 

Steps/Meeting Rhythm in our Cycle of Learning with a Coach/Mentor and PL/MTSS Mentee: 

Meeting #1 Coach asks mentee about what practices are necessary or lacking based on a “needs assessment” 
that is built/delivered by the coach. After discussion and listing possibilities, all work together to 
identify the work that will have the greatest potential impact.  

Meeting #2 Coach and mentees then set up working, year-long agenda together to determine which initiatives 
will be implemented, the order in which they will be focused upon, and how progress might be 
monitored. For the next meeting, the coach and mentee will both agree to bring ideas or strategies 
for work upon the first initiative.  
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Meeting #3 All parties showcase their ideas around how the first initiative would/could be implemented. 
The team then works together to come to a consensus about how to begin moving the work forward. 
This will involve making prototypes of the intervention/lesson/practice or finding/editing work 
that has already been done to tailor it to the initiative. A timeline will then be set for progress 
monitoring based on how efficiently the mentee(s) can implement the practice/ideas into the 
classroom. The team then sets a date in the near future for the mentees to present the revised 
lesson (with initiative built in) including what will face the students during the lesson.  

Meeting #4 Coach and mentee(s) observe the revised lesson and student materials to make any final edits 
based on any questions by coach or concerns voiced by mentee(s). A close date is then set to 
implement the lesson(s) and to bring the student work for observation and analysis. 

Meeting #5 Coach and mentee visit again and observe the student data to reflect and refine the 
practice/lesson. A plan is then set for the mentee to share the practice with their grade level 
team (coach and/or mentee reach out to the team lead/MTSS lead to determine when this could 
happen at a GLT meeting). This cycle then comes back to step/meet #1. Based on progress 
monitoring data from the conclusion of the cycle, the team either reiterates the cycle with the same 
initiative/practice or revises the initiative/practice to address the next most pressing initiative based 
on student need. 

 
PL/MTSS coaches will also engage with coaching cycles as they continue to learn and hone their practice to develop 
as leaders for this work. The specifics of this work would be determined by a PL/MTSS head coach to facilitate this 
work, but the structure of development will be as follows:  
 

Tentative School Year Schedule for PL/MTSS Head Coach and Sullivan PL/MTSS Coaches 

Meeting # Tentative Date General Plan 

1 Beginning of the school year (PD 
week):  

Discuss and ID needs of the school, needs for each grade level 
(with respect to PL/MTSS work), and come up with goals for how 
each team lead could and will strive to build capacity (focus on 
vertically alignment and building in common language and 
cohesion as much as possible). 

2 After each coach has checked in 
with the teachers they serve and 
has determined their “caseload” 
of teacher mentees (ideally 
within 1 month of school start). 

Schedule meeting dates to provide opportunities to discuss the 
organization that each team lead is using in order to maintain the 
work and ensure that the work is sustainable (not overwhelming 
and explain/identify what ideal progress looks like) 

3 After each coach has actively 
begun to support mentees and 
has begun to develop 
mentorship plans 

Schedule multiple meeting dates to go listen and take notes about 
what supports are needed in order for the coach to more 
effectively provide their team with support. These continue until 
the end of the year while the coaches also provide feedback to 
administration with regard to the effectiveness of the head coach 
(surveys are given to coaches once per quarter to learn about the 
work being done and to help administration hold the MTSS head 
coach accountable for their role). 
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 Rationale for Change:  Our rationale for change is that adult learning and student learning go hand in hand, and 
you can’t have one without the other. We have a very diverse staff with regard to their level of development with 
respect to PL and so we have taken a very personalized approach to developing our staff (in addition to the benefit 
of modelling good PL practice for our teachers as leaders of a PL school). We also recognized the need for more 
formal cycles of coaching and more intentional vocalizing to staff about leadership opportunities as a way for our 
staff to deepen their development and understanding of PL as well as improve Sullivan’s need for collective 
responsibility.  
 

Space and Facilities 
 
Current Structure: The PL classrooms are mostly located in the same wing of the building, and several of them are 
connected to each other via doors within the classroom in order to increase the flexibility of the spaces. New furniture 
was purchased to increase flexible seating and innovative classroom configuration. However, Sullivan has a lack of 
space dedicated to diverse learners and organized sets of interventions that DL teachers can identify and provide for 
students, which is typically called a “resource room”—this has been identified as a need moving forward. 
 
For the ninth grade, 45 trapezoid tables and 90 chairs were purchased. Trapezoid tables were selected due to their 
flexibility; they can be used individually for pair work, joined into pods for group work, set in a circle for discussions, 
and easily moved to a corner or the hallway to support independent work. Moreover, cushions were purchased for 
flexible seating in classroom or hallway floors, and wiggle seats (either wiggle stools or bouncy seats) were 
purchased to provide students with outlets for their energy so they can remain focused. This grade level also 
acquired bookshelves—as well as the accompanying books—to create high-interest classroom libraries to promote 
student literacy.  
 
For tenth grade, purchases were very similar so that they would be a more consistent experience for the lower 
grades—so they also have wiggle chairs and trapezoid tables, although their chairs are a different color. The 
eleventh grade experimented further with kidney-shaped tables for everyday instruction and horseshoe-shaped 
tables for small-group instruction, along with some wiggle chairs. All of these PL classrooms also have access to 
technology such as Promethean Boards or SMART Boards, and many of them also have Chromebook carts to 
support with 1:1 initiative.  

 
Plans for Change:  In the future, Sullivan plans to implement additional flexible seating, a dedicated resource room 
for diverse learner teachers and banks of interventions, and to utilize common spaces to provide flexible seating. 
Sullivan also plans to find a space built around the flexibility needed for instructional classes. 
 
Moving forward, Sullivan plans to maximize the use of all spaces specifically through the use of building-wide shared 
spaces (hallways, cafeteria, atrium areas, library, etc). These learning spaces would be equipped with kidney tables, 
chairs, small couches, whiteboards on the nearest wall or mini whiteboards for student use, dry erase board 
markers, and mini bookshelves to start. This will allow students a private space for individual work completion before 
school, after school, or during lunch periods as well as a quiet space to read, decompress, or simply gather their 
thoughts.  
 
Additionally, these spaces will be used for data driven instructional personalization such as small group reteach and 
pre-teach, implementation of accommodations and modifications (extended time on assessments or classwork, read 
aloud services, verbal response in place of written response, etc.), and extended work space for group work.  
 
Rationale for Change:  In order to foster a culture of learning within our Sullivan community, it is imperative that 
students find spaces where they can invest in their learning.  These spaces must be as diverse as they. Additionally, 
public, community learning spaces foster a culture of transparency and equity where everyone gets what they need. 
In witnessing the diverse needs and supports offered, students will embrace a culture of advocacy and feel safe to 
take risks, fail, and persevere. that reflect a students must feel comfortable, safe and flexible their learning 
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environment the more autonomy students feel to own their learning and hold themselves accountable to their 
personalized learning.  
 

Technology and Infrastructure 
 
Current Structure: Sullivan is currently utilizing a variety of edtech products in order to personalize student learning. 
The Reading Intervention class currently implements Read180 and Systems 44 in order to develop reading skills in 
scholars reading below a 6th grade level. General Education and Special Education courses regularly implement 
Newsela and ThinkCERCA as  reading intervention and differentiation tools. Renaissance learning is used in order to 
track progress/growth in reading levels. Math classes use an Integrated Math curriculum to drive differentiation. Math 
also has an inventory that assesses introductory levels and tracks progress. English classes are also interested in 
buying licenses for GramarFlip to further differentiate grammar instruction. Ideally the school budget will 
accommodate future purchases of these edtech tools as well as continue to purchase and maintain 1:1 Chromebook 
support. Sullivan 9th graders have the academic and social-emotional support of City Year Core members in all of 
their content spaces. 
 
Plans for Change:   CPS has decided to invest in a new roof, and also new science labs. Also, after the roof 
completion there will be more class renovations with new floors and painted classrooms. CPS is refreshing our 
outdated technology and providing us with enough devices to have 1:1 take-home Chromebooks for our student 
body as well over a dozen devices in each classroom for use. This year’s freshmen and subsequent incoming 
freshmen classes will be eligible to receive a phone with internet hotspot capability and no service fees for the 
entirety of their time at Sullivan.  We also plan to have all classrooms with SMART Boards, and New Paint and 
Floors and Furniture by the end of this 3 year sequence. 
 
Rationale for Change: If we do not have the equipment and the access, then it is difficult to integrate technology 
successfully into our classrooms. If we don’t foster technological literacy in our students, then they will fall behind in 
our technology-dominant society. Blanket coverage of technology and internet access provides our students with 
every opportunity to have the tools they need to succeed in and out of the school building. 
 

Financial Implications 
 
Current Structure: Sullivan is currently utilizing a variety of edtech products in order to personalize student learning. 
The Reading Intervention class currently implements Read180 and Systems 44 in order to develop reading skills in 
scholars reading below a 6th grade level. General Education and Special Education courses regularly implement 
Newsela and ThinkCERCA as  reading intervention and differentiation tools. Renaissance Learning is used in order 
to track progress/growth in reading levels.  
 
Furthermore, math classes use an Integrated Math curriculum to drive differentiation. Math also has an inventory that 
assesses introductory levels and tracks progress. English classes are also interested in buying licenses for 
GrammarFlip to further differentiate grammar instruction. Ideally the school budget will accommodate future 
purchases of these edtech tools as well as continue to purchase and maintain 1 to 1 Chromebook support. Sullivan 
ninth graders have the academic and social emotional support of City Year Core members in all of their content 
spaces, which must also be taken into account when considering the budget moving forward.  
 
Plans for Change:  See detailed budget in Appendix I. 
 
Rationale for Change:  The world is changing and so should the classroom. More importantly the students are 
changing and we need to adapt to their needs more clearly through spending based on their needs and their needs 
as it pertains to personalized learning in classrooms. 
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VIII. Implementation Plan  
 

Implementation/Scaling Plan Yearly Goals (Big Picture) 
 2019 2020 2021 

Staffing 
Success Plan 

● Intentional Hiring and 
Onboarding of Like 
Minded People 
(Using Interview 
Questions in 
Appendix) and 
specifically adding a 
Head Coach for 
MTSS/PL 

● Professional 
Development 
around CPS and 
PL + Implementing 
Teacher Support 
Structures with 
Fidelity 

● Student data used 
to drive staffing 
decisions  

Facilities 
Success Plan  

● Flexible Learning 
Spaces created in 
common areas of the 
school 

● Classroom Paint and 
Scrape 

● Roof Issues 
● Gym Reconstruction  

● Flexible Learning 
Spaces will be 
used with fidelity 
by a variety of staff 
and students.  

● A majority of 
classrooms will 
reflect principles of 
Flexible Seating 

Professional Learning 
Success Plan 

● Coaching cycles 
structured and 
systems implemented 

● MTSS protocols and 
on-boarding of staff 
with respect to the 
system and 
communication 

● Sharing of important 
practices consistently 
throughout year 

● Summer work 
responsive to 
needs of staff will 
create professional 
learning and 
revise/update 
systems/protocols 

● PLCs created 
through self 
selection 

● PL and MTSS work 
and modelling 
embedded into 
GLT rhythm 

● Coaching cycles 
revised and 
maintained 

● PLCs maintained 
and revised 
through self 
selection 
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● PL and MTSS work 
and modelling 
embedded into GLT 
rhythm 

● On-boarding for any 
new leaders and new 
staff 

● Coaching cycles 
revised and 
maintained 

● PL and MTSS work 
and modelling 
embedded into 
GLT rhythm 

● On-boarding for 
any new leaders 
and new staff 

● On-boarding for 
any new leaders 
and new staff 

Scheduling 
Success Plan 

● Humanities “artificial” 
block creation 

● FLEX PD School 
schedule to include 
early release days for 
students in order to 
implement whole staff 
and departmental 
trainings 

● Schedule common 
planning times for 
co-teachers 

● STEM blocks are 
considered 

● STEM blocks are 
solidified  

Teaching Practice 
Success Plan 

● Multi Level, Multi 
Modal Lessons and 
Assessments 

● Implement Tier 1 and 
Tier 2 Academic and 
SEL Supports in all 
spaces 

● Utilize learner profiles 
to create Scope and 
Sequences 

●  

● PL Design Anchors 
implemented in 
core teachers 
planning, 
materials, and 
assessments  

●  

● Cross curricular 
and Vertical 
alignment 
implemented 

● Mastery Based 
Grading being 
implemented 

Culture/SEL 
Success Plan 

● Staff and students will 
be able identify the 
Grad at Grad 
Objectives for each 
quarter and recognize 
how those skills can 
manifest in a given 
assignment. 

● Students and/or 
teachers will 
conference and 
collaborate to 
monitor progress 
toward Grad at 
Grad Objectives 

● Students will be 
able to self select, 
monitor, and 
assess their 
mastery of Grad at 
Grad Objectives 
with fidelity.  

  

Staffing (Details) 
Spring 2019 Summer 2019 Fall 2019 

● Develop departmentalized 
hiring committee alongside 
administrative team 

● Seek candidates with 
demonstrated skills in 
personalized learning model 

● Develop departmentalized 
hiring committee alongside 
administrative team 

● Seek candidates with 
demonstrated skills in 
personalized learning model 

● Assign formal “mentors” for 
all new teachers. (Create 
regular meeting schedule + 
activities) 

● Begin training onboarding 
non-Core teachers to PL 
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● Seek candidates who have 
multiple certifications eg. 
ELL and Sped, or Math and 
Science endorsements 

● Hire teachers with a few 
years of teaching experience 
in the subject area of 
position being filled 

● Seek candidates who have 
multiple certifications eg. 
ELL and Sped, or Math and 
Science endorsements 

● Hire teachers with a few 
years of teaching experience 
in the subject area of 
position being filled 

● Implement “New Hire 
Odyssey” 

work 
● Develop a rubric for 

mentoring with documented  

Spring 2020 Summer 2020 Fall 2020 

● Provide professional 
development per teacher 
reported needs on bienniell 
staff survey.  

 

● Develop departmentalized 
hiring committee alongside 
administrative team 

● Seek candidates with 
demonstrated skills in 
personalized learning model 

● Seek candidates who have 
multiple certifications eg. 
ELL and Sped, or Math and 
Science endorsements 

● Hire teachers with a few 
years of teaching experience 
in the subject area of 
position being filled 

● Implement “New Hire 
Odyssey” 

● Support teachers through 
mentorship, coaching, and 
departmental meetings in 
development of their 
personalized professional 
learning cycles and 
development of 
department/GLT PLC Scope 
and Sequences. 

 

Spring 2021 Summer 2021 Fall 2021 

●  Survey students to 
determine their perspective 
on teacher/staff needs as it 
pertains to professional 
development.  

● Develop departmentalized 
hiring committee alongside 
administrative team 

● Seek candidates with 
demonstrated skills in 
personalized learning model 

● Seek candidates who have 
multiple certifications eg. 
ELL and Sped, or Math and 
Science endorsements 

● Hire teachers with a few 
years of teaching experience 
in the subject area of 
position being filled 

● Implement “New Hire 
Odyssey” 

● Use student performance 
data, teacher and staff data 
sources to align PLC work, 
teacher professional learning 
plans, and department/GLT 
goals to demonstrated 
student needs. 

Facilities (Details) 
Spring 2019 Summer 2019 Fall 2019 

● Flexible Seating Provided in ● Common Spaces Created in ● Common Spaces Utilized in 
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All Pilot Classrooms 
● Ensure that all “linked” 

classrooms have functional 
doors between them 

Hallways for Learning  
○ Spaces: central 1st 

floor foyer and all 
levels above, near 
gyms, near 
cafeteria/auditorium, 
outside of strategic 
classrooms 

○ Materials: kidney 
tables, clear cubicles, 
standing tables, 
create culture around 
how to utilize these 
spaces  

an Appropriate Manner by 
Staff and Students (Tiger 
Hallway expectations on the 
walls or tables near this 
space) 

● Create flexible learning 
spaces in all CORE 11th 
grade spaces 

Spring 2020 Summer 2020 Fall 2020 

● Identify furniture needs for 
Flexible seating in Core 12th 

grade spaces 

● Order 12th grade furniture 
● Maintenance hallway flexible 

spaces 

● Create flexible learning 
spaces in all CORE 12th 
grade spaces 

Spring 2021 Summer 2021 Fall 2021 

● Identify furniture needs to 
further spread flexible 
seating into non-Core 
spaces.  

● Identify others common 
areas in the building that can 
be better utilized.  

● Order 12th grade furniture 
● Maintenance hallway flexible 

spaces 

● Create flexible learning 
spaces in at least 4 
non-Core spaces 

Professional Learning (Details) 
Spring 2019 Summer 2019 Fall 2019 

● Aligning units with UbD 
practices 

● Focusing on student to 
student discourse.  

● Improving communication 
with respect to PL in 
instruction (sharing more 
resources with the whole 
staff to continue to promote 
and share PL practices) 

● Creation of long term 
meeting/PD planning 
materials for SEL, PL, 
MTSS, and MBG as 
applicable. 

● Head Coach-to-coach and 
coach-to-mentee coaching 
cycles will become 
structured and systematized.  

● 11th and 12th grade PL 
bootcamp days will be built 
and set for upcoming year. 

● Department and GLT 
learning paths will also 
become built (big-picture) 
embedded with PL/SEL 
look-fors 

(Much of the work moving forward 
with respect to development of staff 

● Small-group community 
building (for 
accountabilibuddy/ 
peer-coaching) - beginning 
with co-planning pairs and 
being selected by admin 
from there.  

● End-of-Summer Vision 
boarding with staff of their 
own curriculum to give 
elevator pitch during gallery 
walk (admin creates board 
about adult learning 
pathways as model) 

● Training on revised MTSS 
screening and protocols to 
prepare for schoolwide 
implementation. 

● Implementation of Head 
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will be mapped out this Summer as 
we have earmarked funds for ILT 
and pilot team members to work for 
a significant amount of the summer 
to set up the subsequent years.) 

Coach and MTSS/PL team 
lead cycles 

● Implementation of MTSS/PL 
coach and mentee cycles 

● Continue to share and 
shout-out PL, MTSS, DDI, 
SEL, MBG practices more 
intentionally through GLT 
meeting cycles and staff 
e-mail.  

Spring 2020 Summer 2020 Fall 2020 

● Continue to share and 
shout-out PL, MTSS, DDI, 
SEL, MBG practices more 
intentionally through GLT 
meeting cycles and staff 
e-mail. 

● Administration and Head 
Coach meet to discuss 
effectiveness and needs of 
the MTSS/PL coaches. 

● Head coach and MTSS/PL 
coaches meet to discuss 
overall progress of the 
system and to gather 
feedback for improvement 
/modification ideas.  

● Gaps/areas of need are 
identified by admin/ILT and 
staff is scouted and formally 
asked for any member that 
wishes to take on a 
leadership role to advocate 
for it. 
 

● Administration and all 
members choosing to work 
for the summer will discuss 
all aspects of teacher 
development: PL leads, 
MTSS leads, SEL leads, etc. 
as well as the systems and 
protocols put into place and 
identify which needs further 
revision/development, create 
plans for their development, 
and create plans for how to 
communicate those plans to 
those stakeholders most 
integral to the change of 
those systems/protocols. 

● In response to EoY staff 
surveying, training/PD will be 
planned for the end of the 
summer. 

● Revision of systems and 
protocols as necessary.  

● End-of-Summer Vision 
boarding with staff of their 
own curriculum to give 
elevator pitch during gallery 
walk (admin creates board 
about adult learning 
pathways as model) 

● On-boarding for any new 
staff members that have 
been identified or 
self-selected as a leader 

● Training on revised MTSS 
screening and protocols to 
prepare for schoolwide 
implementation. 

● Implementation of updated 
Head Coach (now an admin 
job as we are more 
sustainable?) and MTSS/PL 
team lead cycles 

● Implementation of updated 
MTSS/PL coach and mentee 
cycles 

● Continue to share and 
shout-out PL, MTSS, DDI, 
SEL, MBG practices more 
intentionally through GLT 
meeting cycles and staff 
e-mail.  

● PLCs formed during flex time 
(as per schedule change) 
around various topics to 
explore/refine 
(PL/MTSS/DDI/MBG/etc.). 

Spring 2021 Summer 2021 Fall 2021 

● Continue to share and 
shout-out PL, MTSS, DDI, 
SEL, MBG practices more 

● Administration and all 
members choosing to work 
for the summer will discuss 

● Implementation of formalized 
Peer-to-peer accountability 
system including 
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intentionally through GLT 
meeting cycles and staff 
e-mail. 

● Administration and coaches 
meet to discuss their needs 
and if any work must be 
done to the system over the 
summer. 

● Gaps/areas of need are 
identified by admin/ILT and 
staff is scouted and formally 
asked for any member that 
wishes to take on a 
leadership role to advocate 
for it. 

● PLC work continues and 
staff members and their PLC 
work are shared and 
celebrated. Any remaining 
summer work to do around 
each PLCs specific initiative 
is communicated.  

all aspects of teacher 
development: PL leads, 
MTSS leads, SEL leads, etc. 
as well as the systems and 
protocols put into place and 
identify which needs further 
revision/development, create 
plans for their development, 
and create plans for how to 
communicate those plans to 
those stakeholders most 
integral to the change of 
those systems/protocols. 

● In response to EoY staff 
surveying, training/PD will be 
planned for the end of the 
summer. 

● Revision of systems and 
protocols as necessary.  

co-planning, observations, 
and continuous feedback to 
build capacity with 
self-selected areas of 
growth.(DDI, SEL, PL, 
MTSS, specific instructional 
techniques, etc.) 

● End-of-Summer Vision 
boarding with staff of their 
own curriculum to give 
elevator pitch during gallery 
walk (admin creates board 
about adult learning 
pathways as model) 

● On-boarding for any new 
staff members that have 
been identified or 
self-selected as a leader 

● Training on revised MTSS 
screening and protocols to 
prepare for schoolwide 
implementation. 

● Implementation of updated 
Head Coach and MTSS/PL 
team lead cycles 

● Implementation of updated 
MTSS/PL coach and mentee 
cycles 

● Continue to share and 
shout-out PL, MTSS, DDI, 
SEL, MBG practices more 
intentionally through GLT 
meeting cycles and staff 
e-mail.  

● New PLCs are formed during 
flex time around various 
topics to explore/refine.. 

Scheduling (Details) 
Spring 2019 Summer 2019 Fall 2019 

● Humanities Block schedules 
are created 

● The Scheduler and 
Leadership team will work to 
ensure that all Humanities 
blocks are put in place while 
preserving teacher meeting 
times. 

● Freshmen Orientation  
○ Star Assessment 
○ PL Intro 
○ School Scavenger 

Hunt 

● Adjust schedules based on 
student data 
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Spring 2020 Summer 2020 Fall 2020 

● The Science and Math 
Department Chairs and their 
teams will reassess the 
possibility of STEM blocks 
moving forward 

● The Scheduler and 
Leadership team will work to 
ensure that all Humanities 
blocks remain in place while 
preserving teacher meeting 
times. 

● Adjust schedules based on 
student data 

Spring 2021 Summer 2021 Fall 2021 

  ● Adjust schedules based on 
student data 

Teaching Practice (Details) 
Spring 2019 Summer 2019 Fall 2019 

● 9th and 10th Grade Levels 
create and implement tier 1 
supports based around 
Learner Focused Data 

○ Leveled readings 
(minimum 3 levels) 

○ Multi Modal 
Assessments 

○ Hit every learning 
style per topic) 

● Teachers will plan/alter a 
Unit 0 based around data 
collection, the creation of 
learner profiles, and SEL 
work meant to be 
implemented the first two 
weeks of school 

● 9th and 10th Grade Levels 
will offer choice options in 
their class assignments in 
order to become more 
learner demonstrated. 

● 11th Grade core classes will 
create and implement tier 1 
supports based around 
Learner Focused Data 

○ Leveled readings 
(minimum 3 levels) 

○ Multi Modal 
Assessments 

○ Hit every learning 
style per topic) 

Spring 2020 Summer 2020 Fall 2020 

● 9th and 10th Grade Classes 
will integrate essential 
questions into instruction 

● 11th Grade Level will offer 
choice options in their class 
assignments in order to 
become more learner 
demonstrated. 

● 12th Grade classes will 
create and implement tier 1 
supports in all core spaces 
based around Learner 
Focused Data (see above) 

● Semester 2 Connections 
Week implemented for the 
whole school 

● All teachers will align their 
units using PL anchor 
questions as planning guides  

● All grade levels will integrate 
essential questions, multi 
modal opportunities, choice 
options, and tier 1 supports 
into all spaces. 

● Units should be living 
documents that are altered in 
response to student data 

 

Spring 2021 Summer 2021 Fall 2021 
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● Each unit will feature a 
Cross-curricular component 
(Directly working together or 
spiraling in shared info) 

● Semester 2 Connections 
Week implemented for the 
whole school 

● Departments will meet at 
least once to plan for vertical 
alignment (how does this 
topic change/become more 
rigorous when taught at 
different levels?) 

● Teachers will add in the 
vertical alignment plans to 
their upcoming units.  

● Student input will be 
collected during Unit 0 as 
well as MOY and EOY to 
drive planning 

Culture/SEL (Details) 
Spring 2019 Summer 2019 Fall 2019 

● Cultural Leadership Team 
will meet to discuss how 
Grad at Grad has been 
implemented this year and 
make plans for what needs 
to be accomplished over the 
summer. We will continue to 
receive support from OSEL 
to increase leadership 
capacity. 

● CLT will meet at least two 
times for planning for 
comprehensive schoolwide 
roll out of Grad at Grad. 

● CLT and SEL leads will train 
the staff once as a full staff 
and then at least twice at a 
GLT level on how to 
effectively include the Grad 
at Grad objectives into their 
lessons.  

Spring 2020 Summer 2020 Fall 2020 

● The CLT will meet at the end 
of the year to reflect on the 
benchmark for 2019 and 
make plans to support the 
benchmark for 2020. 

● The CLT will meet at least 
two times for planning to 
support teachers on effective 
conferencing and 
collaborating with students to 
monitor progress toward 
Grad at Grad objectives. 

● The CLT and SEL leads will 
train the staff once as a full 
staff on effective 
conferencing and goal 
setting techniques in order to 
support students to be able 
to monitor their goals 
towards Grad at Grad 
objectives. The CLT will 
monitor progress and follow 
up with teachers who need 
more personalized support. 

Spring 2021 Summer 2021 Fall 2021 

● The CLT will meet at the end 
of the year to reflect on the 
benchmark for 2020 and 
make plans to support the 
benchmark for 2021. 

● The CLT will meet at least 
three times for planning to 
support teachers on how to 
support students on self 
selecting, monitoring, and 
assessing their own mastery 
of Grad at Grad objectives 
with fidelity. The CLT will 
also solidify Tier 2 and 3 
interventions for students 
who are not meeting the 
Grad at Grad competencies 

● The CLT and the SEL leads 
will train the full staff on how 
to help students select, 
monitor and assess their 
own mastery of the Grad at 
Grad objectives. The CLT 
will monitor the progress of 
students and intervene with 
Tier 2 and 3 interventions as 
needed. 
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in alignment with the MTSS 
protocols.  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Stakeholder Analysis 
Stakeholder 

Group Potential Benefits Potential Losses Plan to Engage Potential 
Contributions 

Faculty 

School’s vision, 
direction, and 
development is all 
aligned and grounded 
in the anchors of this 
work. Maintenance of 
initiatives will build 
capacity for all faculty to 
embed PL into their 
daily practices and 
learn more about the 
students. This will also 
allow for continued 
buy-in from staff 
members reluctant to 
change practices as 
this shift becomes 
implemented with more 
fidelity and longevity.  

This work takes time to 
build into routines, 
practices and even shift 
mindset. There will likely 
be an initial pushback and 
potentially a loss of staff 
members that cannot 
handle the scale of this 
change. Thus, the major 
losses involve the loss of 
time as it will take much 
for the staff to implement 
changes with fidelity while 
dealing with the plethora 
of other pressures and 
initiatives that come with 
running an effective 
school. 

Through continued 
professional 
development, 
collaboration with 
other staff members, 
teacher trainings, 
and staff meetings, 
all faculty members 
will be constantly 
engaged with the 
implementation 
process.  

Faculty has the most 
pivotal role in this 
process. They buy-in 
and growth of the 
staff is vital for the 
success of the plan 
and ultimately for the 
growth of our 
students. Teachers, 
counselors, 
administration, 
security, etc. all need 
to collaborate and 
rally around this 
common goal 
because they have 
the potential to 
provide all students 
with the needs, skills 
and tools to be 
successful, 
empathetic learners 
for life. 

Parents Parents will understand 
and support the needs 

Sullivan parents have 
consistently supported the 

Sullivan families 
have been invited to 

Parental support will 
enhance student 
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in the classroom and at 
home. Parental buy-in 
is critical to the success 
of students using this 
model. Parent 
volunteers in the school 
as well as Parent 
University has 
supported educational 
programming 
throughout this year 
and in past years.  

school’s vision and 
mission in adoption of 
curricula, best 
instructional practices, 
and resources to enhance 
student performance and 
preparedness for college 
and careers. Some 
parents have experienced 
a sense of loss 
emotionally due to their 
personal experiences in 
schools which is a stark 
contrast to how their 
students are learning. 
This loss may stem from 
the lack of familiarity as 
well as inability to assist 
or supervise this type of 
learning and use of these 
platforms. 

participate in school 
planning for school 
educational 
programming and 
fund raising efforts 
via Parent 
University, 
PAC/BAC, and 
community 
engagement events 
such as Sullivan 
Thanksgiving. 
Friends of Sullivan 
has also supported 
school efforts in 
engaging families 
and leveraging 
community 
partnerships. 

buy-in as well as 
support teachers in 
their implementation 
efforts in the 
classroom. Parents 
will also provide 
supports in 
fundraising efforts to 
expand PL to the 
upper grades. These 
funds would be used 
to personalize other 
classrooms in the 
building, purchase 
needed educational 
software, and ensure 
the implementation of 
personalized learning 
with fidelity 
throughout the 
school. 

Teacher 
Leaders 

Teachers build 
leadership capacity and 
take charge of their own 
professional 
development. Teachers 
also take on more 
control of what happens 
day-to-day in the 
school. Because 
teachers are on the 
front lines in 
classrooms doing the 
work with students, it 
only makes sense for 
them to be the ones 
controlling what they 
need to improve on and 
what the school should 
prioritize and focus on. 
Teacher leaders will 
also get more buy in 
from their peers 
because they are doing 
the work side-by-side 
with them. 
 

Teacher leaders will have 
to commit extra time to 
planning and facilitating 
teacher meetings and 
professional 
development. This time 
will be in addition to the 
planning, instructing, and 
reflecting work they 
already do daily. Teacher 
leaders also are not 
always privy to 
conversations with 
network and district 
leaders, so they may not 
always be as aware of 
district and network 
mandates as 
administrators in the 
building. 

Through continued 
professional 
development, 
collaboration with 
other staff members, 
teacher trainings, 
and staff meetings, 
all teacher leaders 
will be constantly 
working toward 
increasing their 
knowledge and in 
turn increasing the 
knowledge and 
capacity of their 
colleagues.  

All teachers should 
feel empowered to 
take on teacher 
leader roles in the 
building. 
Administration should 
also encourage and 
facilitate any and all 
teacher leadership 
growth and 
development through 
training and 
mentoring 
opportunities.  

Students 

Student receive the 
education that they both 
need and deserve. 
They are given 

Students who are not 
used to receiving rigorous 
and personalized work 
may initially be resistant 

Throughout the 
year, students will 
be given surveys 
and interest 

If PL is truly done 
with fidelity, then 
students are in fact 
the primary 
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personalized learning 
opportunities based on 
their ability levels, 
interests, and their 
teachers’ professional 
understanding of 
curriculum design. 
Students see the 
interconnectedness of 
the teachers and staff 
as well as the 
intentionality and 
purpose of all of the 
work that they do on a 
daily basis. 

to the work they are 
given. These students, 
especially those coming 
from schools that did not 
personalize learning, may 
require additional 
supports in understanding 
the purpose behind PL 
and how it differs from a 
more traditional 
one-size-fits-all high 
school curriculum. 

inventories as well 
as diagnostic and 
progress monitoring 
assessments to 
capture as much 
personalized data 
as teachers can. 
This information will 
be evaluated and 
will be the 
foundation for the 
learning that takes 
place in every 
classroom. Students 
will receive an 
explanation and a 
purpose for each 
and every survey, 
inventory, and 
assessment so that 
the purpose is clear. 

contributors to the 
work. It is through 
their responses and 
performances on 
surveys and 
assessments that all 
of the teaching and 
learning is formulated 
and distributed. 
Students will take 
ownership of their 
learning and drive the 
pedagogical choices 
that teachers make in 
every space in the 
school. 

Higher 
Education 
Institutions - 
Loyola 

Higher Educational 
stakeholders will gain 
real time knowledge 
and data of how PL can 
impact educational 
settings and 
classrooms. They can 
then create better Ed. 
programs that meet the 
demands of PL schools 
and best practices.  

These stakeholders could 
receive students (from PL 
schools) that may not be 
used to or find success 
within traditional non-PL 
settings. As more schools 
become more PL, 
Universities and Colleges 
will have to potentially 
adapt practices that 
provide PL to their 
students.  

We hope to engage 
our partner 
universities in the 
blueprint by hosting 
classroom visits, 
walk throughs and 
informational 
meetings/panels 
with the Ed. 
candidates AND 
professors. 

Partnering higher 
educational 
institutions can help 
support the rollout of 
the blueprint by 
finding grants, 
research 
opportunities and 
money for continued 
success of our plan.  

Community 
Based Orgs 
or 
Institutions - 
Refugee 
Orgs 

Any community based 
organization will 
recognize and serve the 
school at a greater 
capacity as they have a 
clearer understanding 
of Sullivan’s needs and 
goals as we work to 
become a PL school. 
As these organizations 
become more familiar 
with how to integrate 
their work with Sullivan, 
they too will become 
more PL focused. By 
integrating PL into their 
practice, the demand 
for these organizations 

PL is still a new 
development in Ed, which 
could cause confusion 
about how we are 
educating students at 
sullivan. This could lead 
to some dissonance 
between what we are 
doing in school and the 
conversations community 
organizations are having 
around educations. This 
is also a break from many 
parents understanding of 
school, and agencies 
might have to have 
conversations with them. 
Will students be college 

We will continue to 
have regular contact 
with all community 
partners, both in 
person and 
electronically around 
our PL efforts. We 
will host events to 
showcase student 
work and Sullivan’s 
PL offerings.  

They can offer 
guidance to our 
school for students’ 
specific needs, as 
well as how to 
integrate the ethnicity 
and diversity or our 
students into student 
choice for instruction 
and assessments. 
They also have 
in-depth knowledge 
of student 
background thereby 
creating a more 
authentic learner 
profile. For some 
languages, tutoring is 
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and offerings will 
increase.  

and career ready 
according to the 
agencies? 

offered so that 
students may learn in 
their heritage 
language. With the 
agencies, we meet to 
create personalized 
plans for students. 

Businesses 

Businesses will benefit 
from Sullivan’s PL 
because students will 
inevitably be more 
literate, will have 
mastered more SEL 
competencies and be 
more aware of issues 
surrounding their 
neighborhoods as a 
result of their PL 
education. Hiring from 
within our community 
will become the norm!  

Businesses will potentially 
lose money as a result of 
PL because of Sullivan’s 
implementation of PL. As 
student become more 
engaged in their 
education, their 
attendance to school will 
increase. Less students 
will be staying home, 
cutting school and/or 
visiting local business, 
resulting in less profit.  

We hope to engage 
local businesses in 
the blueprint by 
hosting classroom 
visits and providing 
informational data 
on our PL program. 

Businesses in our 
areas can help 
contribute to the 
blueprint by allowing 
us to advertise our 
data and philosophy 
to attract more 
stakeholders, but 
also financially 
contribute to the ever 
growing needs of a 
PL school.  

District/ 
Network 

The network will be 
able to recognize and 
serve the school at a 
greater capacity as they 
have a clearer 
understanding of 
Sullivan’s needs and 
goals as it works to 
become a PL school. 
They network can also 
help to market our 
school now that we are 
branded with 
personalized learning 
and can send a clearer 
message to the 
community and connect 
Sullivan to other PL 
schools 

Some network wide 
initiatives might not fit 
within the blueprint that 
Sullivan has as we move 
forward. Thus, the 
network might have to 
spend more time and 
effort in making sure that 
schools like Sullivan that 
are embarking on this 
journey are given 
modified messages that 
are responsive to our 
school wide PL plan. 

Sullivan should be 
given the 
opportunity to 
present their PL 
work to N2 and N14 
at the Network 
meetings. This not 
only allow the 
Sullivan team to get 
important feedback 
and perspective, but 
also allow the feeder 
schools and other 
high schools to 
consider PL as a 
way to achieve 
student success. 
We will also 
continue to imbed 
PL as part of the 
look-fors in all 
Network/District 
Instructional 
walkthroughs and 
visits.  

The network can 
provide support 
through professional 
development 
opportunities as they 
have resources such 
as curriculum 
specialists and 
coaches that can 
help Sullivan 
implement our plan 
with fidelity. They can 
also help to 
market/brand 
Sullivan through this 
new PL lens. 

LSC 

The LSC will benefit 
from Personalized 
Learning because it 
forces us to make 

We will have to give up 
some our personal 
interests and needs 
because PL will guide our 

The LSC will get 
semester “state of 
the school” reports 
and embedded in 

The LSC will 
contribute as a 
thought partner and 
community (parent 
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decisions based on 
student needs. Whether 
it’s reading data or SAT 
data, or student interest 
data, students will be 
the center of our school 
budget and inform all 
our staffing moves as 
well. 

decision making as 
governing body of the 
school. 

these presentation 
will be clear 
articulation of our 
growth and 
concentration areas. 

and Rogers Park) on 
PL. They will also us 
help us leverage 
partnerships that 
connect to 
personalized learning 
and future community 
projects. They will 
also provide a parent 
perspective of 
personalized 
learning. 

 
 
 
 
 
 
 
 
 
 
 
 
 

IX. Appendices 
 

Appendix A: Sample Possible Schedules for Humanities Block 
 

9th/10th Grade Gen Ed  9th/10th Grade Gen Ed 

1st English CTT  1st Algebra 

2nd World Studies 
CTT  2nd Bio 

3rd P.E.  3rd Art 

4th Seminar  4th Lunch 

5th Lunch  5th English 

6th Algebra CTT  6th World Studies 

7th Bio CTT  7th Seminar 

8th SAGA 
 (Math Intervention) 

 8th P.E 

 
 

9th/10th Grade INST  11th Grade Gen Ed W/CTE 

© LEAP Innovations 2018   42 
 



 

1st Algebra INST  1st English 

2nd Bio INST  2nd Civics 

3rd English INST  3rd CTE 

4th World Studies 
INST  4th CTE 

5th Seminar  5th Math 

6th Lunch  6th Science 

7th Reading 
Intervention  7th Lunch 

8th P.E  8th Art 

 
 

 
 
 
 
 
 
 

12th Grade Gen Ed W/CTE   

1st English    

2nd Seminar    

3rd P.E/Art    

4th Lunch    

5th CTE    

6th CTE    

7th Math/Science/ 
Elective    

8th Art/PE    

 
 

Other Possible Schedules 
 

Aviles’ 
Schedule 

Henderson’s 
Schedule 

Rodriguez-Cruz’s 
Schedule 

Murphy’s 
Schedule 

McMahon’s 
Schedule 

Wolak’s 
Schedule 

1 CTT 
Block 

1 CTT Block 1 CTT Block in 
WS 

1 Honors Bio 1 Department 1  
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2 CTT 
Block 

2 CTT Block 2 CTT Block in 
WS 

2 Gen Ed 2 Gen Ed 2 Seminar 

3 Honors 
Block 

3  3 Inst English 3 Department 3  3 Seminar 

4 Lunch 4 Honors 
Block 

4 Inst History 4  4 CTT 4 Seminar 

5  5 Gen Ed 
Block 

5 Lunch 5 CTT 5 Honors 5 Lunch 

6 Gen Ed 
Block 

6 Lunch 6 Inst English 6 CTT 6 CTT 6 Seminar 

7  7  7  7  7 Gen Ed 7 Seminar 

8 GLT 8 GLT 8 GLT 8 GLT 8 GLT 8 GLT 

 
 
 
 
 
 
 

Appendix B: Hiring Process Details 
 
 

Hiring Process 

● Resume is received by administration and reviewed with all relevant stakeholders (department chair, 
co-teacher, grade level lead, PL mentor, block counterpart, etc.). 

● Candidate will be invited to teach a demo lesson (to the target age group, if applicable).  
● Candidate will then go through a panel interview with available stakeholders, addressing the questions 

below to ensure a good fit.  

 
 

Interview Questions for New Hires 
● Describe a time that you stepped out of your comfort zone in your classroom.  
● How do you ensure that every student in your classroom can access the information and also be 

challenged by it? 
● How do you know if a student is ready to leave your class or even high school? 
● What do you think your purpose is as an educator? 
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Appendix C: “New Teacher Odyssey” 
 

“New Teacher Odyssey” (1 day) 
A day where new teachers come and learn about Rogers Park, the school community, how CPS works, and 

priorities of a Sullivan teacher 

● Community building/ team building 
● Expectations per CPS 
● Who is who/ CPS systems to be familiar with 
● Who is Sullivan? (values, mission (PL), and community) 

○ Time to work on a PL lesson/ unit 
○ Gallery walk/ feedback on lessons  
○ Reflect and goal set  
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Appendix D: Sullivan HS Grad at Grad Competencies Rubric 2018-19 
 

 

Growth-Focused: I can set priorities in building on strengths and identifying areas for continuous improvement. (1B.4a)  

4 
Exceeding 

I can set priorities in building on strengths and identifying areas for continuous improvement and set 
goals, independently making adjustments as more data becomes available. 

3  
Meeting 

I can set priorities in building on strengths and identifying areas for continuous improvement and set 
goals with feedback and support.  

2 
Approaching I can identify strengths and areas for improvement and set goals to build and grow. 

1 
Developing I can identify strengths and areas for improvement.  

0 
Not Meeting I am learning how to identify strengths and areas for improvement. 

 
 

Culturally Aware:  I can understand and respect individual differences in culture, religion, ethnicity, race, ability, social 
class, gender, sexual orientation, etc. (2B.4b) 

4 
Exceeding 

I can understand and respect individual differences in culture, religion, ethnicity, race, ability, social 
class, gender, sexual orientation, etc going out of my way to build bridges across differences. 

3  
Meeting 

I can understand and respect individual differences in culture, religion, ethnicity, race, ability, social 
class, gender, sexual orientation, etc with feedback and support.  

2 
Approaching 

I can understand differences in my peers’ culture, religion, ethnicity, race, ability, social class, gender, 
sexual orientation, etc. (2B.4b) 

1 
Developing 

I can understand my own culture, religion, ethnicity, race, ability, social class, gender, and sexual 
orientation. 

0 
Not Meeting 

I am learning how to understand my own culture, religion, ethnicity, race, ability, social class, gender, 
and sexual orientation 

 
 

Empathic: I can analyze how thoughts and emotions affect decision-making and responsible behavior, using this to 
have a more positive attitude towards myself and others. (1A.4ab) 

4 
Exceeding 

I can analyze how thoughts and emotions affect decision-making and responsible behavior, using this 
to have a more positive attitude towards myself and others, encouraging others to do the same. 

3  
Meeting 

I can analyze how thoughts and emotions affect decision-making and responsible behavior, using this 
to have a more positive attitude towards myself and others, with feedback and support.  

2 
Approaching I can analyze how thoughts and emotions affect decision-making and responsible behavior 

1 
Developing I can analyze how my own thoughts and emotions affect my behavior 

0 
Not Meeting I am learning to analyze how my own thoughts and emotions affect my behavior 

 
 

Resilient: I can identify strategies to make use of resources and overcome obstacles to achieve goals even after 
setbacks. (1C.4a) 

4 
Exceeding 

I can identify strategies to make use of resources and overcome obstacles to achieve goals even after 
setbacks, independently making adjustments as needed. 

3  
Meeting 

I can identify strategies to make use of resources and overcome obstacles to achieve goals even after 
setbacks, with feedback and support. 

2 
Approaching I can implement strategies to overcome obstacles to achieve goals 

1 
Developing I can identify strategies to overcome obstacles to achieve goals 

0 
Not Meeting I am learning to identify strategies to overcome obstacles to achieve goals. 
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Effective Communicators: I can apply communication and social skills effectively in daily interactions with peers and 
adults. (2C.5a) 

4 
Exceeding 

I can apply communication and social skills effectively in daily interactions with peers and adults, 
encouraging others to do the same. 

3  
Meeting 

I can apply communication and social skills effectively in daily interactions with peers and adults, with 
feedback and support. 

2 
Approaching I can apply social skills effectively in daily interactions with peers and adults. 

1 
Developing I can communicate effectively in daily interactions with peers and adults. 

0 
Not Meeting I am learning to communicate effectively in daily interactions with peers and adults. 

 
 

Responsible: I hold myself accountable for making decisions with integrity (3A.4a). 

4 
Exceeding 

I hold myself accountable for making decisions with integrity, independently making adjustments as 
needed. 

3  
Meeting I hold myself accountable for making decisions with integrity, with feedback and support. 

2 
Approaching I can make decisions with integrity. 

1 
Developing I can make decisions. 

0 
Not Meeting I am learning how to make decisions. 

 
 

Critical Thinkers: I can evaluate my ability to gather information, generate options, and consider the consequences of 
my actions. (3B.4a) 

4 
Exceeding 

I can evaluate my ability to gather information, generate options, and consider the consequences of 
my actions, independently making adjustments as needed. 

3  
Meeting 

I can evaluate my ability to gather information, generate options, and consider the consequences of 
my actions, with feedback and support. 

2 
Approaching I can evaluate my ability to consider the consequences of my actions. 

1 
Developing I can gather information, generate options, and consider the consequences of my actions. 

0 
Not Meeting 

I am learning how to gather information, generate options, and consider the consequences of my 
actions. 

 
 

Self Advocating: I can advocate for myself and others, and I understand how advocating for people’s rights 
contributes to the common good. (2B.5b) 

4 
Exceeding 

 I can advocate for myself and others, and I understand how advocating for people’s rights 
contributes to the common good, encouraging others to do the same. 

3  
Meeting 

I can advocate for myself and others, and I understand how advocating for people’s rights contributes 
to the common good, with feedback and support. 

2 
Approaching I can advocate for others because I understand how that contributes to the common good 

1 
Developing I can advocate for myself. 

0 
Not Meeting I am learning how to advocate for myself and others. 
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Appendix E: Choice Menu Examples 

 
 Julius Caesar Activity Menu 

Directions:Choose at least 1 activities from the menu below. The activities must total at              
least 9 points. Put a checkmark next to each box of the activities that you plan to complete. 

All activities must be complete by 12/19/18 
 

2 Points O Write a journal entry from the perspective of Julius Caesar 
about his rise to power (at least 8 sentences) 
 
O Write a journal entry as Brutus that planning on killing Caesar 
explaining his justification for the act. (at least 8 sentences) 
 
O Julius Caesar Newsela Reading (World Leaders: Julius 
Caesar) 

5 Points O Create a propaganda poster displaying Caesar as an amazing 
ruler. Include at least 2 specific details 
 
O Create a propaganda poster displaying Caesar as a tyrant. 
Include at least 2 specific details 
 
O Ancient Rome and Byzantium Reading (10 MC and Short 
Answer Questions) 
 
O Suppose you were Julius Caesar. You were given one chance 
to address the senate and explain why you should be made 
dictator for life. Draft your speech.  
At least 5 sentences. Make sure you use specific 
examples/reasons.  

10 Points O Pretend that you are a lawyer at a trial for Julius Caesar. You 
must choose to defend him or accuse him. Gather at least 4 
pieces of evidence for your side. Use that evidence to craft your 
opening trial statement. You will present your opening statement 
aloud. 
 
O Create a new form of government for Rome. What type of 
system should they implement? Why would that be for the 
benefit of the Empire? At least 10 sentences 

 
Assignments can be completed digitally or on paper. 
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Appendix F: Learning Behavior Rubric (11th Grade) 
 

 Developing 
0 points 

Accomplished 
1 points 

Target 
2 points 

TENACIOUS  
 
I remain focused 
 
 

I often need to be prompted to 
complete tasks or to begin or 
finish an activity. I complete 
the bare minimum and when 
asked if this is my best work I 
respond by saying, “Well, I did 
it.” 

I usually complete tasks; I 
always challenge myself to be 
the best I can be and to raise 
the bar. I almost always use my 
time wisely but sometimes I do 
not finish what I am being 
asked to finish.  

I always complete tasks I have to 
AND I do my very best work. I 
use my class time wisely and 
complete the work in the time 
given. I provide my peers with 
help when it is appropriate.  

RESPECTFUL 
 
I show 
consideration for 
others 
 

I often use inappropriate 
language and voice levels 
with my peers and teachers. I 
struggle to listen to my peers 
and teachers when they are 
speaking because my head is 
down, I am talking to 
someone else, or I am on my 
phone. I often walk around 
while a teacher is speaking 
and/or giving directions.  

I usually use appropriate 
language and voice levels. 
Sometimes I keep an open 
mind to others’ opinions, and I 
listen to my peers and teachers 
when they are speaking by 
making eye contact and 
building off others’ ideas.  

I always use appropriate 
language and voice levels AND 
actively listen to my peers and 
teachers by facing the speaker, 
making eye contact, and building 
off others’ ideas. My peers feel 
safe and encouraged to 
participate in the discussion 
when I am in the room.  

RESOURCEFUL 
 
I sort out 
problems and I 
seek help 
appropriately 

I often do not seek help when 
I am stuck. I’m often reminded 
by my teachers to do so. If I 
ask for help, I only ask my 
teachers, before asking one of 
my classmates. I think that if I 
am not good at something I 
cannot do it.  

If I stumble or struggle, I wait a 
few minutes then ask for help. I 
first ask for help from one of my 
peers, then my teachers. I 
usually take pride in my work. 

If I stumble or struggle, I quickly 
ask my peers what to do and 
THEN if I am still stuck I ask my 
teachers. I take pride in all my 
work and believe that I can 
always do better.  

USE OF 
TECHNOLOGY 
 
I use my 
technology 
appropriately  

I frequently have to be 
prompted to use my phone in 
appropriate ways because I 
am not using it for academic 
purposes. I am often texting, 
snapchatting, and/or watching 
YouTube videos. I often have 
headphones in my ears. 
When asked to put my phone 
away I usually do not. 

I usually put my technology 
away. I do not have to be 
prompted more than once a 
class to use my phone and/or 
Chromebook for academic 
purposes. My headphones are 
out of my ears during “No 
Tech” times.  

My technology is always away 
during “No Tech” times. During 
“Yes Tech” times, I am on task, 
my phone and/or music are not 
distracting me, and I am using 
my phone for academic 
purposes.  

Always=Everyday Usually= On most days Frequently/Often= 4+ times per week 
 

1. What is your concentration (what do you want to work on) for next week? (1 pt) 
 
 
 
 
 
2. What is your celebration (what are you most proud of) this week? (1 pt) 
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Appendix G: Example Final Performance Task 1 (11th Grade) 

 
The Final Cut 
After opening at #1 on The New Your Times’ “Young Adult Bestsellers List” and selling hundreds of thousands of copies, The 
Hate U Give is finally coming to a big screen near you. You have spent six weeks reading, researching, and relating to this 
riveting novel, and now Angie Thomas has asked you to be a part of the 20th Century Fox’s creative team. You have officially 
been hired to work on this movie’s production. This is an exciting opportunity for you to show off the skills you have learned, your 
creativity, and your ability to create an accurate representation of this novel. You will be presenting your final work to 20th 
Century Fox representatives. They will choose whose work is closest to their interpretation of the novel. They have decided that 
you can present your ideas to them in 1 of 4 different ways:  
 
Pick ONE of these options: 
1. Create a Soundtrack:  

1. Select THREE songs that you would put on the soundtrack for this novel.  
2. TWO of these songs’ lyrics must be annotated with notes in the margins explaining 
the connections you see between the book and the song.  
3. For the last song you will write a paragraph explaining the connection between the 
song and the book.  
4. You must include citations for your songs. 

 
2. Create a Movie Trailer:  

1. Prepare a script for your movie trailer. 
2. Use an attention-getter at the beginning of your trailer.  
3. Make sure to mention the actors and actresses who will be starring in the film.  
4. Videotape your trailer and add in music if you want to. 

 
3. Storyboard for Movie Trailer:  

1. Create a storyboard/comic strip for an important scene from the book.  
2. The storyboard should be at least 8 cells  (square with pictures) long. 
3. Each cell must include either a caption (words the bottom) or speech bubbles or 
both. The dialogue does not have to be word for word but the ideas should remain 
the same.  
4. Each cell should also be in color. 

 
4. Recreate your Favorite Scene from the Novel:  

1. Pick the most important scene to you and decide who will play which character.  
2. Write a script. Your script must be long enough to support a 3-5 minute performance.  
3. You will have to set your scene with a short explanation (pre-written paragraph at the beginning of your script) for the 
audience  
4. You will also need to include stage directions for you and your fellow actors to follow. 

 
THEN you will answer BOTH of these questions: 
Reflection Questions: 

1. How would this story have been different if it had been told from a third-person point-of-view instead of the first-person 
point-of-view? Provide at least 2 specific examples of how it would have changed the story or your understanding of the 
story. 

2. In what ways do you think Starr’s age, gender, and race affect the way she tells the story? 
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Categories  Did Not Attempt 
(0)  

Developing  Emerging  Mastery  

Elements Student did not 
complete the project. 

Project contains 1-2 
of the 4 elements 
detailed in the 
directions. 

Project contains 3 of 
the 4 elements 
detailed in the 
directions. 

Project contains ALL 
4 elements detailed 
in the directions. 

Dialogue  Student did not 
include dialogue. 
Project contains 
more than 8 errors in 
dialogue. 

Dialogue contains 
more than 6 errors in 
punctuation and/or 
formatting. 

Dialogue contains 
4-5 errors in 
punctuation and/or 
formating. 

Dialogue contains 3 
or fewer errors in 
punctuation and/or 
formatting. 

Point of View 
(POV) Reflection 
Question 

Student did not 
complete the project. 

Student incorrectly 
explains 1st and 3rd 
POV. Student does 
not provide any 
specific examples.  

Student explains the 
2 different POVs but 
does not clearly 
explain how the 
story would be 
different if the POV 
were different. 
Student also 
provides 1 or fewer 
examples.  

Student fully 
explains the 2 
different POVs and 
clearly explains how 
the story would be 
different if told from 
the 3rd person POV. 
Student provides 2 
or more logical, 
specific examples to 
support his/her 
answer.  

Verb Tense Student did does 
complete project. 
Project has more 
than 8 errors in verb 
tense.  

Project contains 
more than 5 errors in 
verb tense. 

Project contains 3-4 
errors in verb tense. 

Project contains 2 or 
fewer errors in verb 
tense. 

Apostrophes Student did does 
complete project. 
Project has more 
than 6 errors in 
apostrophes. 

Project contains 
more than 5 errors in 
apostrophes. 

Project contains 3-4 
errors in 
apostrophes. 

Project contains 2 or 
fewer errors in 
apostrophes. 

Homophones  Student did does 
complete project. 
Project has more 
than 6 errors in 
homophones. 

Project contains 
more than 5 errors in 
homophones. 

Project contains 3-4 
errors in 
homophones. 

Project contains 2 or 
fewer errors in 
homophones. 
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Appendix H: Example Performance Task 2- Tiered Performance Tasks (11th Grade) 
 
Tier 1 

Me, Myself, and I(dentity) 
Purpose: Understand your own identity in order to be aware of biases and assumptions made when encountering 
others.By understanding our own identities and the identities of others we can create empathy (putting yourself in 
the shoes of another person) for each other. 
 
Task: You will complete the following identity project to showcase to your teachers, your peers, and all of the 
important adults in your life who you are as a person, reader, writer etc. In addition, you will reflect on what they 
need to know about you in order to understand you and communicate better with you. 
 
Task 1: Fingerprint Portrait  

1. Write TWO identity poems  

2. Copy both of your poems onto ONE fingerprint template!  

 
Task 2: NewsELA Articles 

1. Read 3 out of the 4 articles from the Layers Of Identity from our NewsELA binder.  
2. While you read, showcase your ability to stay engaged with the text by asking questions about the text (our 
reading strategy) ! 

● 1 question BEFORE reading.    

● 3 questions DURING reading.    

● 1 question AFTER reading.    

3. Complete the QUIZ after reading each article!    
 
Task 3: Essay 
For your final performance task you will reflect on the following questions and write a TWO paragraph response. 
Each paragraph must be between 5-7 sentences!  
 
Paragraph 1: Who are you? What is your identity? What layers to your identity are most important to you?  

○ Use personal experiences to show your reader who you are and why it is important!  
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Tier 2 

Me, Myself, and I(dentity) 
Purpose: Understand your own identity in order to be aware of biases and assumptions made when encountering 
others.By understanding our own identities and the identities of others we can create empathy (putting yourself in 
the shoes of another person) for each other. 
 
Task: You will complete the following identity project to showcase to your teachers, your peers, and all of the 
important adults in your life who you are as a person, reader, writer etc. In addition, you will reflect on what they 
need to know about you in order to understand you and communicate better with you. 
 
Task 1: Fingerprint Portrait  

1. Write TWO identity poems  

2. Copy both of your poems onto ONE fingerprint template!  

 
Task 2: NewsELA Articles 

1. Read 3 out of the 4 articles from the Layers Of Identity from our NewsELA binder.  
2. While you read, showcase your ability to stay engaged with the text by asking questions about the text (our 
reading strategy) ! 

● 1 question BEFORE reading.    

● 3 questions DURING reading.    

● 1 question AFTER reading.    

3. Complete the QUIZ after reading each article!    
 
Task 3: Essay 
For your final performance task you will reflect on the following questions and write a THREE paragraph response. 
Each paragraph must be between 5-7 sentences!  

Prompt: How does understanding your own identity lead to a more positive self-image, a sense of agency, and a 
sense of empathy that can ultimately lead to social change?  

○ Justify your answer by providing evidence, using a specific situation or time where empathy and 
understanding changed the outcome of the interaction.  
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Tier 3 

Me, Myself, and I(dentity) 
Purpose: By understanding our own identities and the identities of others we can create empathy (putting yourself 
in the shoes of another person) for each other. 
 
Task: You will complete the following identity project. You will think about what others need to know about you in 
order to understand you and communicate better with you. 
 
Task 1: Fingerprint Portrait  

1. Write TWO identity poems  

2. Copy both of your poems onto ONE fingerprint template!  

 
Task 2: NewsELA Articles 

1. Read 3 out of the 4 articles from the Layers Of Identity from our NewsELA binder.  
2. While you read, showcase your ability to stay engaged with the text by asking questions about the text (our 
reading strategy) ! 

● 1 question BEFORE reading.    

● 3 questions DURING reading.    

● 1 question AFTER reading.    

3. Complete the QUIZ after reading each article!    
 
Task 3: Essay 
For your final performance task you will reflect on the following questions and write a TWO paragraph response. 
Each paragraph must be between 3-5 sentences!  
 
Paragraph 1: Who are you? What is your identity?  

○ Use personal experiences to show your reader who you are and why it is important!  
 
Paragraph 2: What are one to two specific ways that being empathetic (putting yourself in someone else's 
shoes)can CHANGE your relationships with people.  
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Appendix I: Itemized Budget for the Next Three Years 

 
School Name: Roger C. Sullivan 

High School YEAR ONE 

    
Categories: Cost per # of items Total 

    
Technology/Software:     

New Technology (1:1)    
Teacher Laptops $1,287 8 $10,296 

Chromebook Carts $1,457 2 $2,914 
Chromebook Cabinets $660 5 $3,300 

SmartBoard $7,000 8 $56,000 
Technology Upkeep     

Chromebook Parts for repairs $5,000 1 $5,000 
Replacement power adaptors $30 50 $1,500 

Edtech Software Licenses    
Read180 $50,000 1 $50,000 
Math180 $25,000 1 $25,000 

ThinkCerca $11,000 1 $11,000 
Newsela $6,800 1 $6,800 

Renaissance $5,100 1 $5,100 
    

Facilities/Furniture: Include 
classrooms and/or common 

spaces 
   

New Furniture     
Individual Classroom Furniture $5,000 4 $20,000 

Replacements    
Desks, chairs $2,000 4 $8,000 

Facility Needs to support PL    
Painting Classrooms, 

Refurbishing floors $10,000 4 $40,000 

    
Professional Development:    
Partner Organizations and 

department/focus    

Schools That Can $1,000 1 $1,000 
Umoja $64,000 1 $64,000 

City Year $54,000 1 $54,000 
Consultants    

PD from Ed Tech Software 
Companies $25,000 1 $25,000 

Extended Day:     
Teacher Flat Rate $42 480 $20,160 

Substitute Coverage: Number 
of teachers and days    

Quarterly PL PD Department 
Days, Each Department (4) will 
have 1 release day per quarter 
(6-8 teachers per Department) 

$200 160 $32,000 

Curriculum 
Planning/Development    

   $0 
Human Capital: Shifts in 

personnel    

New Roles to support PL    
Personalized Learning Coach $75,000 1 $75,000 

Technology Coach $60,000 1 $60,000 
GLT MTSS Teachers Stipends (4 

grade levels, 2 per grade level) $4,000 8 $32,000 
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Scheduling: Impact of 

scheduling on budget (new 
scheduling) 

   

Reading teacher for low level 
readers taking read 180 interv. $75,000 1 $75,000 

Math teacher for low level math 
students taking math 180 int. $75,000 1 $75,000 

Total:   $758,070 
    
 YEAR TWO 
    

Categories: Cost per # of items Total 
    

Technology/Software:     
New Technology (1:1)    

Teacher Laptops $1,287 8 $10,296 
Chromebook Carts $1,457 2 $2,914 

Chromebook Cabinets $660 5 $3,300 
SmartBoard $7,000 8 $56,000 

Technology Upkeep     
Chromebook Parts for repairs $5,000 1 $5,000 
Replacement power adaptors $30 50 $1,500 

Edtech Software Licenses     
Read180 $50,000 1 $50,000 
Math180 $25,000 1 $25,000 

ThinkCerca $11,000 1 $11,000 
Newsela $6,800 1 $6,800 

Renaissance $5,100 1 $5,100 
    

Facilities/Furniture: Include 
classrooms and/or common 

spaces 
   

New Furniture     
Individual Classroom Furniture $5,000 4 $20,000 
Replacement Furniture    

Desks, chairs $2,000 4 $8,000 
Facility Needs to support PL    

Painting Classrooms, 
Refurbishing floors $10,000 4 $40,000 

    
Professional Development:    
Partner Organizations and 

department/focus    

Schools That Can $1,000 1 $1,000 
Umoja $64,000 1 $64,000 

City Year $54,000 1 $54,000 
Consultants    

PD from Ed Tech Software 
Companies $25,000 1 $25,000 

Extended Day:     
Teacher Flat Rate $42 480 $20,160 

Substitute Coverage: Number 
of teachers and days    

Quarterly PL PD Department 
Days, Each Department (4) will 
have 1 release day per quarter 
(6-8 teachers per Department) 

$200 160 $32,000 

Curriculum 
Planning/Development    

   $0 
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Human Capital: Shifts in 

personnel; new roles to support 
PL 

   

New Roles to support PL    
Personalized Learning Coach $75,000 1 $75,000 

Technology Coach $60,000 1 $60,000 
GLT Teachers Stipends (4 grade 

levels, 2 per grade level) $4,000 8 $32,000 

Scheduling: Impact of 
scheduling on budget (new 

scheduling) 
   

Reading teacher for low level 
readers taking read 180 interv. $75,000 1 $75,000 

Math teacher for low level math 
students taking math 180 int. $75,000 1 $75,000 

Total:   $758,070 
    
 YEAR THREE 

Categories: Cost per # of items Total 
    

Technology/Software:     
New Technology (1:1)    

Teacher Laptops $1,287 8 $10,296 
Chromebook Carts $1,457 2 $2,914 

Chromebook Cabinets $660 5 $3,300 
SmartBoard $7,000 8 $56,000 

Technology Upkeep     
Chromebook Parts for repairs $5,000 1 $5,000 
Replacement power adaptors $30 50 $1,500 

Edtech Software Licenses     
Read180 $50,000 1 $50,000 
Math180 $25,000 1 $25,000 

ThinkCERCA $11,000 1 $11,000 
NewsELA $6,800 1 $6,800 

Renaissance $5,100 1 $5,100 
    

Facilities/Furniture: Include 
classrooms and/or common 

spaces 
   

New Furniture     
Individual Classroom Furniture $5,000 4 $20,000 

Replacements    
Desks, chairs $2,000 4 $8,000 

Facility Needs to support PL    
Painting Classrooms, 

Refurbishing floors $10,000 4 $40,000 

    
Professional Development:    
Partner Organizations and 

department/focus    

Schools That Can $1,000 1 $1,000 
Umoja $64,000 1 $64,000 

City Year $54,000 1 $54,000 
Consultants    

PD from Ed Tech Software 
Companies $25,000 1 $25,000 

Extended Day:     
Teacher Flat Rate $42 480 $20,160 

Substitute Coverage: Number 
of teachers and days    

Quarterly PL PD Department 
Days, Each Department (4) will 
have 1 release day per quarter 
(6-8 teachers per Department) 

$200 160 $32,000 

Curriculum 
Planning/Development    
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Human Capital: Shifts in 

personnel; new roles to support 
PL 

   

New Roles to support PL    
Personalized Learning Coach $75,000 1 $75,000 

Technology Coach $60,000 1 $60,000 
GLT Teachers Stipends (4 grade 

levels, 2 per grade level) $4,000 8 $32,000 

    
Scheduling: Impact of 

scheduling on budget (new 
scheduling) 

   

Reading teacher for low level 
readers taking read 180 interv. $75,000 1 $75,000 

Math teacher for low level math 
students taking math 180 int. $75,000 1 $75,000 

Total:   $758,070 
    

3-year Total:   $2,274,210 
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